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A RELATIONSHIP BETWEEN GOAL- RANKING CONGRUENCE AND ACADEMIC 
ACHIEVEMENT - - fOCUS: MEXICAN, MEXICAN -AMERICAN AND 
CHICANO MIDDLE SCHOOL STUDENTS, 
THEIR PARENTS AND TEACHERS 
Abstract of Dissertation 
The literature sees community members of Mex ican 
ancestry as persons who are denied f ull participation in 
matters of school policies and practices. It also cites 
that forty percent of children of Mexican ancestry who enter 
school drop out before they graduate from the twelfth grade. 
In view of these perceptions, this study was designed to 
examine what re la tionship existed among three factor s: 
(1) the goals o f a school district; (2) student academic 
achievement as indicated by GPA; and (3) the intra- group 
variability among Chicano, Mexican American and Mexican 
students . 
This study assumed that if students, parents and 
teachers prioritized goals congruently, students would do 
better in school than if t here was not a congruity of ranking . 
However, data results r evealed that the existence or non-
existence of goal -ranking congruence among students, parents 
and teachers made no practical significant difference in 
student GPA. The research sample included 267 middle school 
age students of Mexican ancestry, t heir parents and 74 
teachers. 
The three groups of students, that is, Chicano, Mexican 
American and Mexican, each ranked communication, work skills, 
logical thinking, critical thinking skill s, study of one 's 
own heritage and other ethnic groups, and accomplishing one's 
own potential among the seven most important goals . 
It is recommended tha t school districts develop their 
goals with representative input from the total community 
and that goals be coherently and consistently publicized 
among professional and lay people in order that the purpose 
and consistency of s chool practices be underscored. 
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Chapter 1 
NATURE AND SCOPE OF THE PROBLEM 
Introduction 
Of the children in school in California, fourteen 
percent are of Mexican ancestry and they have been cited 
as the ethnic group having the highest school drop - out 
rate. 1 The drop- out rate for students of Mexican ancestry 
in the United States is more than twice the national aver-
2 
age for all students. Nine percent of students of Mexican 
ancestry have left school by the time they reach the eighth 
grade and forty percent drop out before they graduate from 
high schoo1. 3 A problem obviously exists inasmuch as al-
most half of these students are dropping out before they 
4 
complete the twelfth grade. Students need to attend public 
1
california State Department of Education , Neuvas 
Vistas, Report of the Third Annual Conference (Sacramento, 
California: Department of Education, 1970), p. 11. 
2Philip D. Ortego, "Chicano Education~ Status 
Quo? Reform? Revolution?" Ghosts in the Barrio, Ralph 
(Rafa) Poblano (San Raphael, California: Leswing Press, 
1973) 1 P• 22. 
3 Tony Castro, Chicano Power (New York: Saturday 
Review Press, 1974), p . 62. 
4Julian Nava, iViva La Raza! (New York : D. Van 
Nostrand Company, 1973), p . 120. 
1 
high schools in order to develop skills to compete in the 
job market. 5 Therefore, students of Mexican ancestry who 
drop out of public school are not benefiting from that 
institution's program. 
The alienation from school which Mexican American 
students experience was addressed by the United States 
Commission on Civil Rights in 1972. The Commission stated 
that Anglo values dominate the curriculum at all levels; 
Mexican American mores and the use of Spanish are ignored 
2 
or denigrated; and the Mexican American community is denied 
full participation in matters of school policies and prac-
t . 6 1ces. 
As recently as 1979, de Ortego y Gasca outlined 
a variety of factors which he perceived contributed to 
the low academic achievement of Chicanos and to their non-
completion of a high school education. He stated that 
the activity of the 60's and 70's protesting unequal educa-
tion for Chicanos had reaped very little in the form of 
improved or innovative practices in the public schools 
of the United States. Basic to his idea that American 
5Robert J. Jacobson , "The Power of Education," 
Phi Delta Kappan, 59 (March, 1978) , 455-457. 
6
united States Superintendent of Documents, The 
Excluded Student, Educational Practices Affecting MeXICan 
Americans in the Southwest, Report III of the United States 
Commission on Civil Rights (Washington : Government Printing 
Office, May, 1972), p. 3. 
schools were not responsive to the needs of Chicano youth 
was his contention that American education preserved the 
status quo and was not an agent of change. 7 De Ortego 
y Gasca cited that 21% of the total United States popula-
3 
tion completed one or more years of college whereas only 
1.4% of the Chicano population did the same. 8 He considered 
the "school environment" as the most important factor to 
examine in rela·tion to the achievement of Chicanos. Inte-
gral to that environment were pervading attitudes of teach-
ers, counselors and administrators whose negative, distorted 
perceptions of Chicanos in previously segregated schools 
persisted in present-day desegregated ones. 9 He stated 
that Anglocentrism has predominated in English language 
10 arts programs and that language and reading skills have 
not generally been taught by Chicanos nor have many exist-
ing teachers been versed in the cultural linguistic back-
ground o f their students. 11 De Ortego y Gasca included 
administrators of bilingual programs in his critique of 
7Felipe de Ortego y Gasca, "An Infinity of Mirrors: 
Chicanos and American Education" (paper presented at a 
lecture at East Texas State University, Commerce, Texas, 
May, 19 7 9) , p. 10. 
8
rbid.,pp. 17- 18. 
9
rbid., p. 26. 
10
rbid., p. 17. 
11
rbid ., p. 26. 
current educational practices by citing that often these 
individuals are those who have led traditional programs 
which have failed and that sometimes these persons hold 
a skeptical view of the worth of bilingual education. 12 
In a 1979 report, Knowlton stated that "the bacca-
laureate degree is the most important institutional indi-
cator of upward mobility and structural integration" but 
that only one-third of Mexican American students entered 
college. 13 He maintained that the "socio-environment" 
of the Southwest must become less negative in order for 
Chicano youth to do better in schoo1. 14 
4 
Both Knowlton and de Ortego cited in their respective 
works, high aspirations among Chicanos and Mexican Americans. 
De Ortego reported that Chicano students and their parents 
aspired to high grades15 and Knowlton stated that Mexican 
American youth aspired to higher education and good jobs. 16 
12 Ibid., pp . 20 - 21. 
13
clark s . Knowlton, "Some Demographic, Economic 
and Educational Considerations on Mexican American Youth" 
(paper presented at the Southwestern Sociological Associa-
tion meetings, Fort Worth , Texas, March 28 - 31, 1979), 
p. 16. 
14 Ibid . , p . 17 . 
15
ae Ortego, op. cit . , p . 25 . 
16 Knowlton, op. c it ., p. 17 
5 
However, despite the aspirations, the unemployment rate 
and the percentage of families earning incomes below $4,000 
annually, remained higher for Mexican Americans than for 
17 Anglos. Knowlton attested that vocational skills, level 
of education and linguistic and cultural conflicts were 
18 factors leading to unemployment. 
Pratte has stated that educational policy in a 
culturally diverse society must respect the individuals 
who comprise that society19 And Pollack and Menacker main-
tained that it is a challenge for educational leaders to 
take into account diverse values and traditions. 2° For 
example, while language minority groups, such as the Spanish 
speaking, respond to the need to learn English because 
they want to further their economic and social position, 
they also think it is important to retain their values 
and traditions. 21 
17 Ibid. , p. 6. 
18Ibid., p. 13. 
19Richard Pratte, Pluralism in Education (Spring-
field: Charles c. Thomas, 1979), p. 47. 
20Erwin Pollack and Julius Menacker, Spanish-
Speaking Students and Guidance (Boston: Houghton Mifflin, 
19 71) 1 PP • 12-13 1 2 4-2 5 • 
21 Raymond E. Castro, Assumptions Underlying Bilin-
gual Education in the u.s. - -Patterns of Acculturation and 
Assimilation in Language Policy (Doctoral dissertation, 
Harvard University, 1976). Dissertation Abstracts Inter-
national, 1977, 37, p. 4306-A. 
6 
The Problem 
Background of .the Problem 
Knezevich believes that increased diversity of the 
student body in public schools has emerged as a catalyst 
for change in the demands made of educational leadership. 22 
For certain there is a multiplicity of factors which contri-
butes to making a student body diverse. 
, For example, it has been reported that in Califor-
nia's schools the home language of a large number of students 
is other than English. 23 As Guerra has stated, cultural 
traditions differ from the Anglo majority .culture and middle 
class lifestyle, and further, he has said Chicanos have 
a different history, different family bonds and different 
1 . 1 1 . 24 cu tura va ues . For example, Macias cites the contrast 
between the puritan ethic and self~ improvement above all 
else and the concept of compadrazgo., 25 the state of friend-
ship, helpfulness and familiarity which grows from the 
22
stephen J . Knezevi ch , Administration of Public 
Education (New York : Har pe r and Row, Publishers, 197Sf~ 
p. 8. 
23
state of California : . Department of Education, 
Sacramento, Ca l ifornia , ~e Language survey, OPER - LS 
77 R - June, 1978. 
24 Manual H. Gue r r a, "Educati ng Chicano Children 
and Youths," Phi Delta Kappan, 53 (Januar y, 1972), 313-314 . 
2 5 . . " ,. Ys1dro Ramon Mac1as, "The Chicano Movement," 
Wilson Librar y Bul le t i n, 44 (Mar ch, 1970), 731 - 735. 
7 
relationship between the godfather and father of a child 
and which is based on the role of the compadre as a protector 
and benefactor. 26 
Student body diversity is also reflected in differ-
ing philosophies. For example, the philosophy underlying 
the strategies by some Chicanos in the early 1970's to 
bring about institutional change appeared to be at variance 
with that of e~tablished institutions. For instance, in 
attempting to establish a Third World College at the. Univer-
sity of California, San Diego, students were attempting 
to establish a college in which problems of minority groups 
in the United States were emphasized. These problems were 
to be related to the problems of .Third World people in 
Africa, Asia and Latin America and students at the college 
were to be involved in every stage of its administration. 27 
Administrators at U.C . San Diego successfully blocked such 
28 
an endeavor. Contrary to the belief of .Knezevich 7 the 
diversity of the population at San Diego did not move the 
institution's educational leaders to respond to that catalyst 
26 / ""' . . Artur o Cuyas, Appleton's New Cuyas Dict1onary . 
(Englewood Cliffs, New Jersey: Prentice-Hall, 1972). 
27Mario Barrera, "The Struggle for Third College 
at . UC . San .Diego," Parameters of Institutional Change: 
Chicano Experiences in Education (Lincoln, Nebraska: South-
west Network of the Study Commission on Undergraduate 
Education and the Education of Teachers, 1974), pp. 62-68. 
28 Ibid., p. 68. 
8 
for change in the instance cited. Consistent with the 
desire of Chicanos at u.c. San Diego to participate in 
administrative decision making, the case has been made 
for students to formulate their own realistic goals. For 
example, it was maintained by Jacobson that students would 
see more relevance in their schooling and not as much mean-
29 ingless participation if they formulated their own goals. 
Also contributing to the cultural pluralism or 
diversity of a student body is the factor of intra-group 
variability. This variability manifests itself in the 
variety of ethnic identification names which are used by 
the students themselves. 30 This study focused on intra-
group variability among students of Mexican ancestry through 
a process of self - identification in which students in the 
research sample identified themselves as ~exican or Mexican · 
American or Chicano(a). 
A review of current educational literature about 
the school age populace of Mexican ancestry showed that 
the terms Mexican, Mexican Amer i can, and Chicano were util-
ized. For instance, i n educational data base computer 
searches relating to this study and done of the years 
29 Jacobson, op. cit. 
30Michael v. Miller, "Mexican Americans, Chicanos, 
and Others: Ethnic Self-Identification and Selected Social 
Attributes of Rural Texas Youth," Rural Sociology, 41 
(Summer, 1976), 235. 
9 
indicated in the table below, it was found that the three 
ethnic referents appeared in the following nunilier of cita-
tions: 
Mexican Mexican American Chicano Years 
ERIC 164 2515 733 1966-78 31 
DISSERTATION 
1861-1979 32 ABSTRACTS 1136 376 114 
PSYCHOLOGICAL 
1967-79 33 ABSTRACTS 1108 579 169 
SOCIOLOGICAL 
1963-79 34 ABSTRACTS 625 181 113 
TOTAL 3033 3651 1129 
Purpose of the Study 
The goals of the Stockton Unified School District 
used in this study were adopted in November, 1970, and 
31Educational Data Base Computer Search ERIC 1966-
78 (Shields Library, University of California, Davis), 
Dialog File 1, User 3119, May 9, 1978. 
32Educational Data Base Computer Search DISSERTATION 
ABSTRACTS 1861 - 1979 (Copr. Xerox Corp.) (Shields Library, 
University of California, Davis), Dialog File 35, User 
8538, July 16, 1979 . 
33Educational Data Base Computer Search PSYCHOLOGICAL 
ABSTRACTS 1967-79 (Copr. Am . Psych . Assn.) (Shields Library, 
University of California, Davis), Dialog File 11 , User 
8538, July 16, 1979 . 
34Educational Data Base Computer Search SOCIOLOGICAL 
ABSTRACTS 1963-79 (Copr. Soc. Abstracts Inc.) (Shields 
Library, University of California , Davis), Dialog File 
37, User 8538 , July 16, 1979. 
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had been the official goals of the district since the re-
search sample students were in kindergarten. The study 
analyzed what seventh and eighth grade students of Mexican 
ancestry perceived to be the most and least important goals 
they should achieve in school to see if their goal rankings 
matched those of their parents and their teachers. It 
was the purpose of the research to determine if students 
got better grades if they ranked the goals the same as 
their parents and teachers, and on the other hand, to in-
vestigate if they got lower grades if they ranked the goals 
different from their parents and teachers. 
Statement of the Problem 
The problem of the research was to determine if 
there was a relationship between student academic achieve-
ment and congruity of goal rankings of parents, teachers 
and students. The reader should bear in mind that the 
students in this research sample identified themselves 
as Mexican, Mexican American or Chicano. The research 
data were analyzed for each of these three groups. This 
represented the study's focus on intra-group variability 
among students of Mexican ancestry. 
It is i mportant to emphasize that the definition 
of the terms Mexican, Mexican American and Chicano and 
the delineation of differences or similarities distinguish-
ing the groups from each other, was left to the choice 
11 
of each student and to the knowledge, life experiences 
and feelings which contributed to making that choice. The 
researcher did not provide a definition for each term but 
merely attempted, in Chapter two, to examine selected litera-
ture for the context and the manner in which some current 
authors used the terms . 
This study attempted to answer the following seven 
questions: 
1. Do Chicano students whose goal rankings are 
congruent with teacher goal rankings achieve better aca-
demically than do Chicano students whose goal rankings 
are not congruent with teacher goal rankings? 
2. Do Chicano students whose goal rankings are 
congruent with their parents' goal rankings achieve better 
academically than do Chicano students whose goal rankings 
are not congruent with their parents' goal rankings? 
3. Do Mexican American students whose goal rankings 
are congruent with teacher goal rankings achieve better 
academically than do Mexican American students whose goal 
rankings are not congruent with teacher goal rankings? 
4. Do Mexican American students whose goal rankings 
are congruent with their parents' goal rankings achieve 
better academically than do Mexican American students whose 
goal rankings are not congruent with their parents' goal 
rankings? 
5. Do Mexican students whose goal rankings are 
congruent with teacher goal rankings achieve better aca-
demically than do Mexican students whose goal rankings 
are not congruent with teacher goal rankings? 
12 
6 . Do Mexican students whose goal rankings are 
congruent with their parents' goal rankings achieve better 
academically than do Mexican students whose goal rankings 
are not congruent with their parents' goal rankings? 
7. What are the similarities and differences among 
Chicano, Mexican American and Mexican students' goal rankings 
and academic achievement? 
On the following pages the assumptions of the fore-
going questions will be presented in a columnar format 
in order to help clarify the problem of the study. 
Question 1: 
Chicano 
students' = 
goal rankings 
Chicano 
student's ~ 
goal rankings 
Question 2: 
Chicano 
students' = 
goal rankings 
Chicano 
students' ~ 
goal rankings 
Question 3: 
Mexican American 
students' = 
goal rankings 
Mexican American 
students, I= 
goal rankings 
Question 4: 
Mexican American 
students' = 
goal rankings 
Mexican American 
students' I= 
goal rankings 
Question 5: 
teachers' = 
goal rankings 
teachers' = 
goal rankings 
parents' = 
goal rankings 
parents' = 
goal rankings 
teachers' = 
goal rankings 
teachers' = 
goal rankings 
parents' = 
goal rankings 
parents' = 
goal rankings 
Mexican 
students' 
goal rankings 
= teachers' = 
Mexican 
students' 
goal rankings 
goal rankings 
~ teachers' = 
goal rankings 
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better achievement 
(GPA is 2.0 or above) 
lower achievement 
(GPA is below 2.0) 
better achievement 
(GPA is 2.0 or above) 
lower achievement 
(GPA is below 2.0) 
better achievement 
(GPA is 2.0 or above) 
lower achievement 
(GPA is below 2.0) 
better achievement 
(GPk IS 2.0 or above) 
lower achievement 
(GPA is below 2.0) 
better achievement 
(GPA is 2.0 or above) 
lower achievement 
(GPA is below 2.0) 
Question 6: 
Mexican 
students' 
goal rankings 
Mexican 
students' 
goal rankings 
Question 7: 
= par ent s ' = 
goal rankings 
# parents' = 
goal rankings 
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better achievement 
(GPA is 2.0 or above) 
lower achievement 
(GPA is below 2.0) 
What are the similarities and di f ferences among the 
following three groups? 
Chicano 
students' goal 
rankings and 
academic 
achievement 
Mexican American 
students' goal 
rankings and 
academic 
achievement 
Mexican 
students' goal 
rankings and 
academic 
achievement 
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Sample and Procedures 
Two hundred sixty- seven Hispanic students of Mexican 
ancestry, their parents and 74 teachers were administered 
surveys on which they ranked the school district's goals. 
Students were asked to indicate which name they preferred 
to call themselves, that is, Chicano, Mexican American, 
Mexican or Other . 
Correlation coefficients transformed to Fisher 
z-scores between student and staff ranking of goals were 
used to measure congruence of ranking between students 
and staff and between congr uence of ranking and student 
achievement. Likewise,correlation coefficients transformed 
to Fisher z-scores between student and parent ranking of 
goals were used to measure congruence of ranking between 
students and parents and between congruence of ranking 
and student achievement . 
A simple analysis of variance was used to show 
differences of goal rankings among the three ethnic categor-
ies of students. An ANOVA progr am (one- way) from the publi-
cation, Statisti cal Pa~kage fo~ the Social sciences (SPSS) 
was utilized . Whe n s t at istical signif icance was indicated, 
the modi f ied least signif icant di f ference (LSD) approach 
was used to specify the locat i on of t he difference. An 
alpha level of .0 5 was select ed fo r u se i n this study ~ 
Details of instrumentation, data col l ection and analysis 
will appear in Chapter three. 
Limitations and Generalizability of the Study 
Limitations 
1 . The subjective grading procedures affecting 
students' GPA (grade point average). 
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2. The procedure used by the researcher to calcu-
late students' 9rade point average. 
3. The individual biases and limitations of the 
human beings surveyed in this study. 
4. The individual biases and limitations of the 
researcher. 
5. The procedure used for ethnic self~identification 
of students. 
6. The instrument used in this study for ranking 
goals. 
7. The choice of .variables considered for use 
in this study . 
8 . The size of .the research sample. 
9. Limitations inherent in the grade level and 
the school district which was studied. 
Generalizability 
The generalizability of this research is limited 
to the political, economical, cultural and educational 
milieu similar to that of the middle school age students 
17 
in the Stockton Unified School District. 
Definitions 
The following definitions were utilized to clarify 
terms appearing in the study. 
1. Academic achievement 
Knowledge attained or skills developed in the school 
subjects, usually designated by test scores or by marks 
assigned by ·teachers, or by both. 3 7 
2. Affective repertoire 
A supply of skills, devices or methods available 
to, possessed or used by people having developed it 
through feelings, emotions, attitudes, values, interests 
or beliefs. An educational evaluator thinks of affec-
tive dimensions "as those factors that influence an 38 individual's disposition to behave in a certain way." 
3. Aid to Families with Dependent Children 
Known as AFDC or ADC, it is financial aid given 
by states to families who are needy and have a) at 
least one child, b) a relative living in the same house 
as the child, and c) at least one parent who cannot 
or does not support or care forthe child.39 
4. Cognitive repertoire 
This term refers to whatever is known by a person. 
A longer definition states that it is a supply of skills, 
devices or methods available to, possessed or used 
37
carter v. Good, ed., Dictionary of Education (New 
York: McGraw- Hill Book Company, 1973). 
38Popham, op. cit., p. 171. 
39
sylvia A. Law, The Rights of the Poor (New York: 
Avon Books, 1974), pp. 21-22. 
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by people who have developed it through the intellectual 
process b~ which knowledge is gained about perceptions 
or ideas. 0 
5. "Feeder" school 
A contributory school; one whose pupi ls or students 
go on t~ a specific high school for which it is the 
feeder. 1 
6. Goal rankings 
The institutional goals of the school district 
were ranked in this s tudy by teachers in two middle 
schools, students of Mexican ancestry in two middle 
schools and by the parents of those students. The 
fourteen goals were ranked from 1 to 14 with 1 as the 
highest rank. 
7. Grade point average (GPA) 
A measure of average scholastic success in all 
school subjects taken by a student during a certain 
term or semester , or accumulated for several terms 
or semesters; obtained by dividing grade p o ints by 
hours of course work taken, when course marks are 
weighted by some s uch system as the following to obtain 
grade points: A=40, B=30, C=20, D=10, F=o.42 
'
40Philip Babcock Gove, ed., Webster's Third New 
International Dictionary of the English Language Unabridged 
(Springfield: G. & C. Merriam Company, 1964). 
41 G. Terry Page, J . B. Thomas and A. R. Marshall, 
International Dictionary of Education (New York: Nichols 
Publishing Company, 1977). 
42 Good, op. cit ., p. 53. 
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8. Instutional goals 
The goals used in this study are the fourteen pri-
mary goals of the Stockton Unified School District 
as they were adopted on November 10, 1970.43 
9. Mexican ancestry 
"There are in the Southwest more than two million 
people whose cultural heritage is broadly speaking, 
Spanish-Mexican . These people do not constitute a 
homogeneous, group, however. Biologically, they range 
over all the possible combinations of, first, their 
heterogeneous Spanish antecedents, and then, of the 
mestizaje resulting from the crossing of Spaniards 
and various indigenous peoples of Mexico and of the 
Southwest. Historically, they are both old and new 
to this region--some came with Onate in 1598, others 
with missionaries of the eighteenth century; some were 
part of the gold-rush mf '49, others came to build 
railroads a few decades later; many came as contract-
labor during World War I.44 The Mexican Revolution 
of 1910-1920 and World War I combined to bring many 
thousands of Mexicans to the Southwest. Large numbers 
came as displaced persons, driven across the border 
by the fortunes of a chaotic civil war . Even larger 
numbers came as contract laborers recruited by the 
trainload to work the beet fields of Colorado, the 
gardens and groves of California, the railroads of . 
the entire West, the copper mine s of Arizona, the cotton 
fields of Texas, and even the iron works of Chicago 
and the coal mines of West Virginia . 45 Culturally, 
reflecting their varied biological and historical back-
ground, they are many peoples--the californios , the 
43
stockton Unified School District : Philosophy of 
Education of the Stockton Unified School District, November 
10, 1970, p . 2. 
44 / George I. Sanchez, ed., First Regional Conference 
on the Education of Spanish-Speaking People in the Southwest 
(Austin: The University of Texas Press, 1946), p. 7 . 
45George I. Sanchez, "Spanish -Speaking People in 
the Southwest--A Brief Historical Review," California 
Journal of Elementary Education, 22 (November, 1953), p. 
108. 
hispanos, the m~xico-tejanos, and the numerous other 
cultural personalities produced by the range of their 
antecedents and their environments, by their occupa-
tions, by their culture contacts . ..• 
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"These people of whom only a minority are citizens47 
of Mexico, are most often referred to as 'Mexicans. ,. " 
10. !-1exican, Mexican American and Chicano 
The reference to ethnic category in this study 
lies in the selection of three names from the review 
of the literature pertaining to students of Mexican 
ancestry, that is, Mexican, Mexican American and Chicano. 
A part of the ethnic diversity which public school 
students represent manifests itself in the variety 
of ethnic identification labels which are used by the 
students themselves . 47 Therefore, the definition of . 
Mexican, Mexican American and Chicano for the purpose 
of the current study lay within the cognitive and affec-
tive repertoire of each student who identified himself 
or herself by one of those three names . 
11. School dropout 
A person who leaves school before completing his/her 
education.48 
12. Statistical Package for the Social SCiences (SPSS) 
The publication by the same name by Nie, Hull, 
Jenkins, Steinbrenner and Bent, published by McGraw-
Hill Book Company, New York, 1975. 
13. Third World 
An aggregate of non-white minority groups within 
a larger predominant culture~ the a giregate of .the 
underdeve l oped nations of the world. 9 
46 " Sanchez, op. cit . , p . 7. 
47Miller , op . cit. 
48 Page, op . cit. 
50 Henry Bosley Woolf, ed., Webster's New Collegiate 
Dictionary (Springfield, Massachuse·tts: G. and C. Merian 
Co. , 19 7 4) . 
14. Trimester 
The division of an academic year or school year 
into three terms of three months each.so 
Significance of the Study 
This study sought to contribute to th~ paucity 
of research on the intra-group variability of children 
of Mexican ancestry in light of the need to make school 
programs more responsibe to students and parents. The 
study differed from others because it asked students to 
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indicate what ethnic term they preferred to call themselves. 
Did they prefer the word Mexican? Did they prefer the 
words Mexican American? Did they prefer the word Chicano? 
It could be said that each student indicated what he or 
she perceived to be the most appropriate terminology to 
fit hi s or her concept of self in terms of ethnic identifi-
cation. 
This study also differed from others because once 
the students categorized themselves into the groups Mexican, 
Mexican American and Chicano, i t attempted to analyze what 
each group perceived to be the most and least important 
things they should learn in school and to see if the differ-
ences among them were significant. The value of the research 
lay primarily inthe i nformation it provided to the Stockton 
50 Page, op . cit . 
Unified School District and to other similar districts. 
For example, the current findings may provide insights 
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for curriculum planning insofar as goal preference by stud-
ents, parents and teachers are a focal point of the data. 
This study also provides a basis upon which schools can 
initiate research projects among their own students regard-
ing goal preferences and intra-group variability. 
Summary 
This chapter attempted to provide the reader with 
a conceptual framework and background from the literature 
within which to consider the problem of the research. The 
nature and scope of the problem were described. 
The researcher's assumption was that if students 
in this study ranked the school district's goals the same 
way as their parents and the district's teachers did, student 
academic achievement would be better than if students ranked 
the goals differently from how their parents and the teachers 
ranked them. A s econd aspect of this s t udy was an examina-
tion of goal ranking similarities and differences among 
three categories of students of Mexican ancestry and their 
relationship to academic achievement. The purpose of .the 
research was to gather information to help the Stockton 
Unified School District i mprove its educational programs 
for all pupils. 
Chapter two will present a review of related 
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literature which has relevance to the problem of the study. 
Chapter three will provide for the reader detailed informa-
tion on the procedures of data collection. 
In Chapter four, an analysis of the data will be 
reported in light of the aspects of the study, the assump-
tions of the researcher and the questions posed in the 
statement of the problem. Chapter 5 will present how the 
findings of this study compared to those of related studies 
in Chapter two. Conclusions, implications and recommenda-
tions will also be included in Chapter five. 
Chapter 2 
RELATED RESEARCH 
Introduction 
Selected literature was reviewed which had rele-
vance to a theoretical construct consisting of two major 
aspects: 1) the relationship between student academic 
achievement and congruity of goal rankings among teachers, 
students of Mexican ancestry and their parents, and 2) 
the relationship between goal rankings by students and 
their academic achievement. 
This chapter is divided into three parts. Part 
one presents analysis of the use in the literature of the 
terms Mexican, Mexican American and Chicano. The percep-
tions of the authors who used these terms were cited in 
order to make the reader aware of some of the educational 
circumstances involved in the schooling of .the three groups. 
Part two presents research on goals. Part three covers 
selected research on academic achievement. 
Chicanos, Mexican Americans and Mexicans 
A review of current educational literature about 
school age children of Mexican ancestry showed that the 
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terms Mexican, Mexican American and Chicano were utilized. 
For example, from a sample of 279 high school sophomore 
respondents, Miller found that Mexican American was the 
first choice among the terms (50%), Chicano was the second 
(25%) , and Mexican was third (less than 2%) . Thirteen 
percent preferred the referents American or White, less 
than two percent did not like labels , and eight percent 
51 failed to respond to the survey. In this 1973 study, 
f 1 th 1 t d th . . t 52 ema es were more prone · an rna es o eny e n1c1 y . 
In small non-border towns there was less ethnic denial, 
more unity on use of the term Mexican American and in all 
the communities, males preferred the term Chicano. 53 Males 
of low socio-economic status (based on major money earner's 
occupation) preferred Chicano twice as much as a high socio-
54 
economic group of males. Fifty-seven percent of migrant 
farmworker males preferred the term Chicano while only 
twenty-·nine percent male non- migrant farmworkers preferred 
' t 55 l . The term Chicano was preferred by females of mixed 
51
r-tichael V. Miller, "Mexican Americans, Chicanos 
and Others: Ethnic Self-Identification and Selected Social 
Attributes of Rural Texas Youth," Rural Sociology, 41 (Sum-
mer, 19 7 8) , 2 4 0 . 
52 Ibid . 
53Ibid. 
54 Ibid., p. 241. 
26 
language use (Spanish and English) and by Spanish-speaking 
males. Males and females who spoke predominantly English 
were more apt to deny their ethnicity. 56 
The socioeconomic factor controlled, high socio-
economic status females with Spanish predominance preferred 
Chicano identity as did low socioeconomic status males 
with English predominance. Regarding language use, Miller 
discovered that ' his findings were contradictory to the 
preferred ethnic referents cited previously for high and 
low socioeconomic status . 57 However, he found that the 
three labels reflected structural dimensions within the 
ethnic community and were linked to perceptions of .ethnic 
'd t. 58 J. en J.ty. 
According to Carey McWilliams, the term Chicano 
was popular as early as the 1940's during the so-called 
t . t . t 59 zoo -suJ. rJ.o s. Mac{as says that it was generally 
accepted that the term Chicano came from northern Mexico 
and that perhaps citizens of Chihuahua took Chi- from 
Chihuahua and - cano from Mexicano to arrive at Chicano. 60 
56Ibid. 
57 Ibid. I P · 244 . 
58
rbid. , p. 246 . 
59
rsidro Ram6n Macfas, "The Chic ano Movement," 
Wilson Library Bulletin, 44 (March, 19 70) , 731 - 735 ; 
60 b ' d I J. • 
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Rivas defines Chicano as a recent term selected 
by Mexican American youth to establish a new philosophical 
position and to reject the term Mexican American. A 
Chicano is "a person who is committed to improve himself . 
and to help others, with special emphasis on Chicanos." 
He defines Mexican American as "the traditional term used 
to identify people of Mexican ancestry" but which most 
Mexican American youth have· abandoned for the term Chicano. 61 
In describing the establishment and demise of Casa 
de la Raza, an alternative schooling experimental project 
in Berkeley, California, Herna'ndez uses only the word. Chicano 
62 to refer to persons of Mexican ancestry . Risco also 
limits himself to the use of Chicano as an ethnic referent 
in writing about Chicano studies at Fresno State College. 63 
Both the Berkeley and Fresno endeavors had strong community 
61
vincente H. Ri vas, Chicano Educational Achievement 
and Opposing School Values Between Pupils and Schools: 
A Study of Success and Nonsuccess (Ann Arbor: University 
Microfilms, International, 1980, degree date, 1972, p. 7. 
62Francisco Herna'ndez, "The Casa Experiment," 
Parameters of Institutional Change: Chicano Experiences 
in Education (Lincoln, Nebraska: Southwest Network of 
the Study Comn1ission on Undergraduate Education and the 
Education of Teachers, 1974), pp. 71 - 76. 
63Eliezer Risco , "Before Universidad de Aztlan: 
Ethnic Studies at Fresno State College," Perameters of . 
Institutional Change: Chicano Experiences in Education 
(Lincoln, Nebraska: Southwest Network of the Study Com-
mission on Undergraduate Education and the Education of 
Teachers, 1974), pp . 41 - 47 . 
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support and involved parents and students in a group 
d . . k' 64 ec1s1on-ma 1ng process. 
As cited in Chapter one, student body diversity 
is reflected in differing philosophies. Illustrative of 
the needs and desires of a student population whose philo-
sophy differed from that of the administration was the 
effort at establishing a structure oriented to Chicano 
issues at San Jose State College in the form of the School 
of Social Work. Paul stnchez described this effort and 
used the word Chicano as his only ethnic referent. 65 
In the School of Social Work, students were to 
be essential to the decision making process and also students 
in the school were "placed with organizations in the Chicano 
community, actiyiat organizations, institutions or agen-
cies."66 As well, traditional curriculum was not incorpor-
ated into the school. The school was rejected by the col-
lege president despite recognition of its potential by 
the National Institute of Mental Health, the office of 
1 h d . d lf d d . d. t t. 6 7 Hea t , E ucat1on an We are an esp1te accre 1 a 1on. 
64 Ibid. , pp. 71 - 76, 41 - 47. 
65Paul s£nchez, "Memoirs of a Chicano Administrator," 
Perameters of Institutional Change : Chicano Experiences in 
Education (Lincoln, Nebraska: Southwest Network of the 
Study Commission on Under graduate Education and the Education 
of Teachers, 1974), pp. 48 - 61. 
66 Ibid ., p . 56. 
6 7 Ibid . , p. 6 8 . 
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In 1971 the school's Chicano dean was removed and two fac-
ulty members were to be removed the following year. Over 
half the students quit the schoo1. 68 Therefore, the thrust 
of the structure was successfully defeated and the under-
lying philosophy, values, goals and strategies, rejected. 69 
Essentially, Chicanos were denied the diversity they repre-
sented and the catalyst for change in the demands made 
of educational leadership was repressed. 
In advocating culturally relevant schooling, Flores-
Macias referred to the the exploitation of Chicanos "on 
both sides of the border" as a working gr oup in the Border 
Industrialization Program as an example of a colonialist 
pattern of domination over Chicanos in the. United States 
and Mexican society and inclusive therefore in the public 
school system of the United States. 70 His reference to 
Meso-America as Aztlan, implied a common characteristic 
of persons of Mexican ancestry in Mexico and in the. United 
States; that is, that both groups were under the racial 
and cultural conquest of the United States Anglo. 71 He 
68 Ibid ., pp. 67 - 69. 
69 Ibid . I p. 60. 
70 Reynaldo Flores-Macias, "Schooling of Chicanos 
in a Bilingual , Culturally Relevant Context, 11 .Perameters 
of Institutional Change: Chicano Experiences in Education 
(Lincoln, Nebraska: Southwest Network of the Study Com-
mission on Undergraduate Education and the Education of 
Teachers, 1974), pp. 109-110. 
71 Ibid. 
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pointed to the need for an educational process in which 
educational goals, philosophy and organizational relation-
ships had to be different from the existing order if 
Chicanos were to be liberated from colonialism. 72 Flores-
Mac{as encourages creative and new educational processes 
which will help abolish colonialist attitudes. 
Spencer used the term Mexican American when she 
referred to parents and teachers and used the term Chicano 
. 73 in reference to pup1ls. Al stnchez devined Chicanos 
as political activists and militants and referred to Mexican 
Americans as political moderates--conservatives. 74 Morales 
draws a contrast between ''low-income Chicano parents" and 
"Spanish surnamed Jaycees, Kiwanis, LULAC, and G.I. Forum 
members .•. who are not going to rock the boat." 75 He 
72 Ibid. I p. 113. 
73Mar1a Gutie'rrez Spencer, "A Bilingual/Bicultural 
Attempt in Silver City," Perameters of Institutional Change: 
Chicano Experiences in Education (Lincoln, Nebraska: Southwest 
Network of the Study Commission on Undergraduate Education 
and the Education of Teachers, 1974), pp. 10-11. 
74Al Sanchez, "Chicano Student Movement at San 
Jose State," Perameters of In~titutional Change: Chicano 
Experiences in Education (Lincoln, Nebraska: Southwest 
Network of the Study Commission on Undergraduate Education 
and the Education of Teachers, 1974), p. 28. 
75
oavid Morales, "El Paso Educational Research 
Project," Perameters of Institutional Change: Chicano 
Experiences in Education (Lincoln, Nebraska: Southwest 
Network of the Study Commission on Undergraduate Education 
and the Education of Teachers, 1974), pp. 16-17. 
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referred to Chicano activists who were aware of broad edu-
cational issues affecting children in school and who were 
not picked to serve on school advisory committees. To 
maintain control over the community, he contended that 
the public school system did not disseminate information 
to parents. 76 In this regard he raised the same concern 
to be cited later in this chapter by Ortego. 
In the first chapter of his book on desegregation 
in Los Angeles, Haro uses Chicano, Mexican and Mexican 
American interchangeably 77 a nd throughout the rest of the 
book uses Chicano/Mexicano interchangeably to refer to 
th 1 0 78 e same popu at1on . 
However, Haro described a diversity represented 
in the Chicano community of Los Angeles by contrasting 
1) recent immigrants who are learning English and who are 
getting to know th~ United States social structure with 
2) the second, t hird and f our th generation persons of Mexican 
ancestry born in the United States . He a lso declared that 
many middle-class professional Mexican America ns had reached 
an economic level whic h p r ovided t hem and t heir c hildre n 
76 Ibid . I p . 18. 
77
carlos Manuel . Har o, Mexicano/Chica no Concerns 
and Scho,ol Desegregation in Los Angeles (Los Angeles: 
Chicano Studies Center Publicat ions, UCLA , 1977) , pp. 3-10. 
78
rbid. , pp . 32 - 70 . 
with a different life from that which Mexican American 
barrio youth have. 79 
In their comprehensive work about the status of 
minority children, especially those of Mexican ancestry, 
in the public school system in the United States, Carter 
and Segura explained from the outset that they used the 
terms Chicano and Mexican American to refer to the same 
group of people~ 80 
32 
In a preliminary discussion regarding a flexibility-
synthesis model in the development of multiculturalism 
in Chicanos, Ram{rez paralleled the model with the mestizo 
world view that multiculturalism was important and that 
maintaining cultural identity must be stressed. He consid-
ered the concept of the mestizo world view central to the 
Chicano movement and equated it to the concept of la raza 
which had "led many to feel that there is a spiritual bond 
between them and other mestizos . " 81 
Mreier and Rivera described the Chicano movement 
79 Ibid., pp. 38-39. 
80Thomas P. Carter and 
Americans in School (New York: 
Board, 1979), p. 10. 
Roberto D. Segura, Mexican-
College Entrance Examination 
81Manuel Ramfrez III, "Recognizing and Understanding 
Diversity: Multiculturalism and the Chicano Movement in 
Psychology," Chicano Psychology, JoeL. Martinez, Jr., 
ed., (New York: Academic Press, 1977), p. 352. 
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beginning about 1966 as youth-oriented, energetic and poli-
tical. They maintained that it was characterized by direct 
action and militant confrontation to emphasize ethnic worth 
and "unity andactionat all levels." 82 
Aguirre stated that being Chicano meant having 
found an identity, the right to be as one is a product 
of a Spanish-Mexican-Indian heritage and an Anglo-Saxon 
influence. She maintained that as Chicanos united with 
their brothers in heritage, they would gain in self-
confidence, dignity, status and power. 83 
Tirado offered that class differences had affected 
the nature of Mexican American political organizations 
but did not differentiate among the names Mexican American 
and Chicano . He stated that the G.I. Forum and LULAC (League 
of United Latin American Citizens) attracted assimilative 
conscious Mexican Americans with its emphasis on American 
patriotism. By contrast, he continued, the Crusade for 
Justice in Colorado and National Farm Workers Association 
in California attracted poor Mexican Americans with its 
82Matt s . Meier and Feliciano Rivera, The Chicanos, 
A History of Mexican Americans (New York: Hill and Wang, 
1972) 1 PP• 250-251. 
83Lydia R. Aguirre, "The Meaning of .the Chicano 
Movement," La Causa Chicana-- The Movement for Justice, 
Margaret M. Mangold, ed. (New York: Family Service Associa-
tion of America, 1971), p. 2. 
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use of such ethnic symbols as "La Raza." 84 Tirado pointed 
out that whereas middle class Mexican Americans in organiza-
tions like LULAC did not forget the needs of the total 
Mexican community, actual participation by the poor took 
place in activities such as the farm worker movement and 
the Crusade for Justice. 85 
Forbes argued that all groups must join a common 
assault on the color barrier and racial prejudice. He 
assertively stated that scholars and leaders who avoided 
the racial issue did not help in the struggle for equality. 
Citing numerous examples of prejudice and discrimination 
based on color and the non-European Indianist background 
of Mexicans and Mexican Americans, Forbes used these two 
ethnic referents to describe persons whose common character-
istic was unquestionably and in all seasons, a skin color 
of brown. 86 
Justin also spoke to the issue of skin color as 
one of .the major reasons for prejudice against Mexicans 
coming from Mexico and Mexican Americans from the United 
84Miguel David Tirado, "The Key to Chicano Political 
Power," Chicano Politics, F. Chris Garcia , ed. (New York: 
MSS Information Corporation, 1973) , p. 91. 
85
rbid. 
86 Jack D. Forbes, "Race and Color in Mexican.,..Ani.erican 
Problems," Education of . the Spanish Speaking Urban Child, 
Earl J. Ogletree and David Garcia, eds., (Springfield: 
Charles C . Thomas, 1975), pp. 77-89. 
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States. He specifically spoke to the problem of culture 
conflict as it was created and maintained in schools through 
Anglo-dominated curricula which thwarted the achievement 
of educational goals by students and teachers. 87 
Rodrfguez referred to the term Mexican American 
as he stated the need of the general school populace to 
know about Mexican American studies and advocated the expan-
sion of Mexican . American studies projects. The term Chicano 
was used in his discussion of the Chicano. youth movement. 
He characterized its young members as "knowledgeable, tena-
cious, intellectual and gutsy." 88 
Ortego referred to Chicano studies programs rather 
than Mexican American studies as did Rodr{guez and he 
referred to Mexican American education rather than to Chicano 
education as didGuerra. 89 However, both Guerra and Ortego 
appeared to use the terms Chicano and Mexican American 
to encompass the educational needs of .all persons of Mexican 
ancestry. Ortego advocated that parents must be involved 
87Neal Justin, "Culture Conflict and Mexican American 
Achievement," Education of the Spanish-Speaking Urban 
Child, Earl J. Ogletree and David Garcia, eds., (Springfield: 
Charles C. Thomas, 1975) , pp. 270, 273 . 
88Armando Rodriguez, "Mexican American Education 
Today," Integrated Education: Race and Schools, 8 (Sept.-
Oct . , 19 7 0 ) , 4 7- 50 . 
89Philip D. Ortego, "Schools . for Mexican Americans: 
Between Two Cultures, " Saturday Review, 54 (April 17, 1971), 
80 - 81. 
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in educational decisions affecting their children. 90 
An indictment of American society was made by Guerra 
in his contention that institutional racism went unchecked 
as long as the society, in upholding Anglo-Saxon superior-
ity, could not incriminate itself and continue to pay lip 
service to the Constitution, the Bill of Rights and a 
91 democratic form of government. His use of the term 
Chicano referred to the concept that " ... we need a new 
educa tional .humanism consistent with cultural pluralism 
and imagination, money and compasssion to make Chicano 
education a vital part of the democratic process." 92 
Santana and Esparza described the student walk-
outs from four high schools in east Los Angeles where minori-
ties made up most of the population of the schools; where 
' f h d. Ch' 93 Th th n1nety percent o t e stu ents were 1cano. e au ors 
related that the goal of the walk-outs was to develop unity 
among the Chicanos; that gang warfare was extensive and 
particularly so among "the Chicanos and the Mexican 
90
rbid. 
91 Manual H. Guerra, "Educating Chicano Children 
and Youths," Phi Delta Kappan, 53 (January, 1972), 313~314. 
92
rbid. 
93Ray Santana and Mario Esparza, "East Los Angeles 
Blowouts," Perameters of Institutional Change: Chicano 
Exper.·iences in, Education (Lincoln, Nebraska: Southwest 
Network of the Study Commission on Undergraduate Education 
and the Education of Teachers, 1974), pp . 1-9. 
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Nationals." 94 In addition to the ethnic referents, Chicano 
and Mexican Nationals, the authors also cited the organiza-
tion UMAS (United Mexican American Students) as being part 
of the student protest movement on college campuses and 
supportive of the high school students. High school admini-
strations were described as having retaliated against the 
student protests by creating groups of concerned Chicanos 
opposed to UMAs. 95 Prior to administrative intervention, 
parents were supportive as evidenced by cooperation from 
the Educational Issues Coordinating Committee, a Chicano 
parent organization active in Chicano civil rights activi-
ties since the 1930's. Bert Corona and membership from 
the Mexican American Political Association (MAPA) also 
supported the walk-outs and student demands for making 
schools more relevant to the community, providing Chicano 
studies, college counseling, more Chicano teachers and 
better food. 96 
Conway studied about educational achievement of 
children from White, Black, Mexican American and American 
Indian cultural g r o ups . The de finition of .each cultural 
group and the criteria u s ed to distinguish cultural group 
membership wa s left up t o t he public school system in her 
94
rbid. 
95
rbid . 
96
rb i d. 
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97 
study. Therefore, the use of the ethnic referent Mexican 
American in Conway's study applied to the group of people 
which the public schools defined as such. 
Derbyshire used the term Mexican American adoles-
cents to refer to the research sample in a study comparing 
attitudes between two groups of adolescents in east Los 
Angeles: 1) those born to families residing in the United 
States for two or more generations and themselves born 
and reared in the United States and 2) adolescents born 
in Mexico or whose parents were born in Mexico. He re-
ferred to the United States born group as non- migrant and 
t th th . t 98 o e o er as mlgran . He maintained that migrant-
non-migrant communication was h i ndered by the desire to 
"establish territorial r ights, and the need to feel and 
display dominance and security over some aspects of one's 
life; ... (that) fears of rejection, alienation and just 
plain discomfort . .. " tende d t o c reate t hose very feelings. 
Man i fe s t differences a mong t he two groups such as dress 
and hairstyle created social distance as did the lack of . 
97Phy l li s De ni se c . Conway, A Longitudinal . An:~lysis 
of Intellectual Ability and Educational Achievement of 
Children f r om Di fferen t Social Class and Cultural Groups 
(Ann Arbor: University Mi c r ofilms, Interna tional, 1976), 
p. 6. 
98 Robert L . Derbysh ire, "Adaptations of .Adolescent 
Mexican Arnerican s . to Un ited State s Soc i ety," American 
Behavioral Scienti s t , 1 3 (Sept.-Oct . , 1969), 89-90. 
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trust engendered when a migrant communicated a fear of 
non-acceptance to a non - migrant, according to Derbyshire. 99 
He described east Los Angeles as the area in Los 
Angeles county with the "greatest amount of family disor-
ganization, juvenile delinquency, crime, drug addiction, 
dilapidated housing and poverty. He said the term Chicano 
was slang for Mexican American and that "middle and upper 
class Chicanos are looked upon as investigators from Anglo 
. t't t ' .. 100 J.ns J. u J.ons. 
Halsell used the term Mexican to refer to agricul-
tural workers from Mexico. For example, she stated that 
migrant laborers from Mexico lived a marginal existence 
on the fringes of communities, were excluded from a communi-
ty's way of life, were used by Anglo growers as a source 
of cheap stoop labor and according to an American grower, 
"the Mexicans" did work that United States welfare reci-
pients would not do. 101 Ther efore , neighboring growers 
in the area made it a practice to hire "illegals." 102 
99
rbid . I p . 93 
100
rbid . 
101 Grace Halsell, "With Farm Worker s Part II-~New 
York," Agenda, 8 (Septe mber /October, 1978), 25. 
102
rbid . 
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Cardenas also wrote about agricultural workers 
from Mexico. This author argued that undocumented immi-
grants to the United States from Mexico did not pose a 
serious threat to the United States labor market and that 
the impact of the illegal entrants on the labor market 
. 103 
was exaggerated. In the future, the presence of undocu-
mented aliens in the United States, he observed, would 
not be alarming provided inflation and unemployment declined. 
He also cited a need for an improved economic outlook for 
M . 104 eXlCO. Cardenas cited the argument used by the Catholic 
church and community based organizations regarding massive 
deportations; that is, that morally, it was questionable 
to split up many of the families from Mexico in the. United 
States. 105 
Also, cited Cardenas, "many Mexican experts found 
it hypocritical for the United States to encourage Mexican 
legal and undocumented migration during periods of labor 
shortages and then deport them back to Mexico when they . 
are no longer needed." 106 
103Gilbert c a"rde nas , "Mexican Immigration and the 
United States Labor Marke t , " Agenda, 9 (March/April, 1979), 
31. 
104 Ibid . I p . 33. 
105Ibid . I p . 28 . 
lOG Ibid . 
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Aguirre noted that Mexicans who came to work in 
the United States had been called different names over 
the decades such as wetback, illegal alien and undocumented 
worker, but that low status, stereotypes and racism which 
worked against them remained the same. 107 
Ramirez and Castafi'eda stated that the "Mexican 
American population" was characterized by a high degree 
of heterogeneity and that its diversity was implied in 
th . t f h . h d . d h 1 t . 1 0 8 e var1e y o names w 1c es1gnate t e popu a 1on. 
They felt that educational policy must reflect the diversity 
of the population. They said that past concentration on 
economic status and educational achievement had diverted 
from view many variables which reflected other important 
109 
aspects of .human endeavor. They argued that 80% of 
the Mexican American population lived and worked in urban 
areas and was one of the youngest United States population 
groups despite the prevailing public image that most were 
older, agricultural workers. 110 
Identity with Mexican and Mexican American history 
and culture was encouraged for their children among parents 
107Richard Aguirre, "Mexico's Problems are U.S. 
Problems," Sentintientos, II (January, 1979), 32. 
108Manuel Ramfrez III and Alfredo Castaneda, Cultural 
Democracy, Bicognitive oavalopmant and Education (New York: 
Academic Press, 1974), p. 13. 
109Ibid. 
110Ibid. I p . 14. 
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who lived where Mexican Americans were the majority of 
; ...... 111 the population, say Ram1rez and Castaneda. On the other 
hand, they say that where Mexican Americans were in the 
minority and wielded little control over social, economic 
and political institutions, Mexican American parents en-
couraged their children to conform to the mainstream of 
American middle class. 112 Ram1rez and Castaneda maintained 
that the variables which contributed to the diversity among 
Mexican Americans were: 
distance from the Mexican border, length of residence 
in the U.S., identification with Mexican, Mexican 
American or Spanish American history, degree of econo-
mic and political strength of Mexican Americans in 
the community, degree of prejudice, and degree of con-
tact with members of other ethnic groups--including 
the mainstream Anglo-American.l13 
The 1970 census showed that almost one-fifth of 
Mexican origin persons in the United States were born in 
Mexico. Those emigrating from Mexico to the United States 
did so primarily because they were in search of jobs. 114 
111Ibid.' p . 85. 
112Ibid. 
113Ibid. 
114. h C • • d • 1 
. Art ur F. orw1n, Imm1grants--an Imm1grants 
Perspectives on Mexican Labor Migration to the. United 
States (Westport, Connecticut : Greenwood Press, 1979), 
p. 210. 
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In surunary, according to the literature cited in 
this study, the name Chicano represented a newer philo-
sophical position than the more traditional position repre -
sented by the term Mexican American. The term Chicano 
implied a sense of community including community involve-
ment and group decision-making in policy formation. It 
also implied a thrust for new and experim~ntal programs 
in education and other a reas. Some authors who used the 
term Chicano called for culturally relevant schooling which 
required a changed order in the educational process in 
terms of new goals, philosophy and organizational relation-
ships. 
A lack of unity between Chicanos and Mexican na-
tionals was described as a communication barrier arising 
from fears of rejection and alienation, the desire to main-
tain territorial rights, the need to display dominance 
and security over aspects of one'.s life and the manifest 
differences of hair style and dress. 
It was pointed out that middle class economic status 
differentiated some Mexican Americans from Mexican American 
barrio youth. Some middle class Chicano s or Mexican 
Americans were perceived by some community members as inves-
tigators from Anglo institutions. 
Some organizations were characterized as assimila-
tive conscious groups of Mexican Americans and others were 
characterized as groups who identified strongly with ethnic 
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symbols such as La Raza. Some organizations, despite their 
existence since the 1930's, were called Chicano organiza-
tions. Some authors used the terms Chicano, Mexican and 
Mexican American interchangeably and in reference to the 
same group of people. However, in the analysis of a cross-
section of authors, some major differences emerged among 
Chicanos, Mexicans and Mexican Americans and centered on 
political philosophy and length of residence in the United 
States. 
Many of the authors cited observed and documented 
examples of stereotypes and racism which were directed 
toward Chicanos, Mexicans and Mexican Americans. Therefore, 
ethnic label assured no immunity from racial discrimination. 
The next section of this chapter presents a selection of 
imformation regarding institutional goals and their relevance 
to the education of culturally diverse youth. 
Institutional Goals 
The preceding section of .this chapter cited current 
literature in which the terms Chicano, Mexican , and Mexican 
American were used . The perceptions of the authors who 
used these terms were cited in order to make the reader 
aware of some of the educational circumstances involved 
in the schooling of the three groups. The implication 
for educational leadership and for a study on goals lies 
in the following question: Do administrative leaders help 
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establish climates in which diverse values and philosophies 
can be reflected in institutional goals and in their formu-
lation? The following selected information from the litera-
ture attempted to underscore the importance of goals to 
the education of youth from culturally diverse groups. 
Goals 
Monahan stated that open, autonomous, familiar 
climates are positive and that they should be authentic. 
To be so, an organization and its incumbents needed to deal 
with and resolve the stage of internalizing new values 
which were products of interaction of personality, culture 
115 
and social system. To this end, Fenwick suggested that 
needs assessment and systematic planning needed to precede 
intervention in order to get its best benefits. He main-
tained that in this way, "organization development moved 
from intervention to prevention . "116 
Consistent with the value of needs assessment was 
the idea that an organization was influenced in its goal 
setting by what other parties and enterprises do and the 
organization exerted influence over these entities as 
115
wi1liam G. Monahan, Theoretical Dimensions of 
Educational Administration (New York: MacMillan Publishing 
Co., Inc., 1975), pp . 288-291. 
116Fenwick W. English, 
Management (Worthington, Ohio: 
Co. , 19 7 5) , p. 18 5. 
School Organization and 
Charles A. Jones Publishing 
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11 117 we . John Goodlad called it interface between school 
d 't 118 an cornmun1. y. 
The introduction of new values by a community to 
an institution was an issue addressed by McNeil and Laosa. 
They maintained that students who learned to value and 
deal with cultures other than their own learned to confront 
new and undefined situations with more adaptability and 
guidance. 119 They defined cultural pluralism as concern 
for civil rights, equity in schooling, the recognition 
of the universal needs of .all people and an appreciation 
of the different ways in which people satisfy those needs . 120 
They emphasized that fostering the growth of cultural plural-
ism necessitated authentic efforts by school districts, 
for example, in the assessment of school needs. They sug-
gested that in the formulation of goals those which derived 
from Mexican culture needed to be included and that 
117 James D. Thompson and William J . . McCuen, ''Organ-
izational Goals and Environment," A Sociological Rsader 
on Complex Organizations, Arnitai Etzioni, ed . (New York: 
Holt, Rinehart and Winston, Inc., 1969), pp. 187-196. 
118John I . Goodlad , The 
native ·in Education (Berkeley : 
1975)' pp. 165-186 . 
Conventional And the Alter-
McCutchan Publishing Corp., 
119John D. McNeil and Luis Laosa, . ''Needs Assessment 
and Cultural Pluralism," Educational Technology, 15 (Decem-
ber, 1975), 25- 28. 
120Ibid. 
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"enabling goals," those which helped students function 
. h d . . 1 d d . 1 . 121 1n t e om1nant soc1ety, a so nee e 1nc us1on. They 
said that learners' present academic status should be 
assessed and that goal priorities should be set on the 
basis of which academic and social gaps were judged to 
need the most intense focus. 122 Simon suggested that "those 
organizations which have survived for some time are those 
which have developed organizational decision-making systems 
whose constraints guarantee that their actions maintain 
a favorable balance of inducements to contributions for 
h . t ' . t "123 t e1r par 1c1pan s. 
Regarding the importance of asking parents, teachers 
and students to rank goals, Popham has suggested that al-. 
though subjective judgments may reflect personal idiosyn-
crasies, they also reflect "opinion based on personal ex-
perience,"124 and that even though it was difficult to 
apply objective methods to t he measurement o f subjective 
judgments, such judgments are not diminished in impor-
tance.125 However, Popham also discussed the problem of . 
121 Ibid . 
122Ibid . 
123Herbert A. Simon , "Organi zationa l Goals," A 
Sociological Reader on Complex Organizations, Amitai Etzioni 
(New York: Holt, Rinehart a nd Win s ton , I nc., 1969), p. 172. 
124 Popham , op. cit., p. 97 
125
rbid . 
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limited information. He pointed out that it was important 
to find people who are conversant with the phenomena to 
be judged. 126 Also, it was important to find a large enough 
number of such people. Brittingham and Netusil found that 
interrater reliability increased as the number of raters 
increased. 127 That is, consistency among raters increased 
if there were larger numbers of raters. 
Hacker offered a series of criteria for appraising 
an organization's progress toward goal attainment. Three 
of the criteria were chosen for their pertinence to the 
assumption that institutional goals and the large number 
of people who should participate in their selection were 
important. 
1) Objectives were significant when they approxi-
mated an organization's top priority goals. 
2) Objectives for a given position were appro-
priate when they were compatible with .general 
and specific goals at higher and lower organi-
zational levels. 
3) Objectives were appropriate when they were 
126 Ibid . 
127Barbara E . Brittingham and Anton J. Netusil, 
"The Reliability of Goal Ratings in a Needs Assessment 
Procedure," The Journal of Educational Research, 69 
(January, 1976), 186 . 
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feasible in view of internal and external 
. d . 1' t . 128 constra1nts an emerg1ng rea 1 1es. 
The need for consistency throughout an organization 
was apparent on examination of these criteria. The next 
section of this chapter discusses the emerging reality . 
of culturally diverse student populations in the context 
of the literature reviewed on academic achievement. 
Academic Achievement 
The academic achievement of Chicano, Mexican and 
Mexican American students is , as it is for other students, 
contingent on a variety of factors. In writing about the 
under-education of Chicanos , Stewart stated that the f~~ily 
was the focal point in Chicano life yet educators had little 
contact with Chicano parents. She stated that the school 
had to contact Chicano parents because they were the key . 
factor in the socializat ion of their children. She argued 
further that culture was a d i fficult thing to teach and 
that it was a 11 significant variable in heterocultural class-
129 
rooms ... 
128 Thorne Ha cker , "Management by Objectives for 
Schools, .. Administrator ' s Notebook, 20 (3), (November, 
1971) 1 1 - 4 . 
129 Ida Santos Stewart, . 11 Cultural Differences 
Between Anglos and Chicanos, .. Int egrat ed Education, XIII 
{Nov . /Dec . , 1975) , 21 - 23 . 
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Jones reiterated the case made by Coleman, Jencks, 
Edmonds and Harris that racially heterogeneous school dis-
tricts reflected needs by their clientele that were differ-
ent from the needs of clientele in racially homogeneous 
d . t . 130 J.S rJ.cts. Therefore, racially diverse student bodies 
required different kinds of programs, procedures and poli-
cies. Jones emphasized that school districts could do 
more to develop policies affecting academic programs and 
internal processes and actions to promote change in curri-
131 
culum and personnel. 
Epps also advocated that schools should be more 
responsive to cultural diversity and that community and 
school had to work together if minority education was to 
b . d 132 e J.mprove . 
Grades 
Grades were a good example of an institution's 
goal setting mechanism and its influence on people, accord-
ing to Buhler and Massarick. They said: 
130R. s. Jones, "Racial Patterns and School District 
Policy," Urban 'Education, XII (October , 1977), 297-312. 
131Ibid. 
132 Edgar G. Epps, Cultural Pluralism (Berk~ley: 
McCutchan, 1974), pp. 175~ 180. 
In formally organized school systems, grades are 
mechanisms of motivation and reward. Some students 
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may care less about grades than others. Still, insti-
tutional emphases on performance, as measured by the 
grades yardstick, set goals for the majority. Extreme 
deviations from the norm, utter disregard of the grade 
criterion and/or poor performance, impel the individual 
to a position outside the institution: he is expelled 
or withdraws, he "flunks" or he quits.133 
Some adolescents had their own ideas of what they 
wanted to do; some rebelled or did not accept the values 
134 
of their parents. Their life experiences and ability . 
to verbalize goals influenced the kinds of goals they had. 
Buhler and Massarick also maintained that aware people 
could make more choices because they did not blindly accept 
goals. However, as regarded the use of grades in public 
schools, many young people, after being in the system long 
enough, found that the institutional force of the grading 
135 
system wielded a hand in determining their goals. Lament-
ably, some research on seventh grade White and Black boys 
and girls showed that the institutional impact could be 
negative as teachers consistently gave girls higher marks 
than they gave boys. 
133
charlotte Buhl e r and Fred Massarick, The Course 
of .Human Life (New York: Spr inger Publishing Company, 
Inc., 1968), p . 281. 
134 Ibid., pp . 297 - 299. 
135 .. Buhler, op . cit . , p . 281 . 
136Boyd R. McCandless and Albert Roberts, "Teachers' 
Marks, Achievement Test Scores , and Aptitude Relations With 
Respect to Social Class, Race and Sex," Joutnal of . 
Educational Psychology, 63 (April, 1972) , 153- 159 . 
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Cultural Factors 
In their discussion of factors affecting the achieve-
ment of three generations of Mexican Americans, Anderson 
and Johnson concluded that the most important factor was 
to design educational programs that directly attempted 
to improve the degree of students' confidence that they 
could succeed in schoo1. 137 The student population of . 
their study included the following seven groups of students, 
all of whom were categorized by the authors as Mexican 
American: 1) students born in Mexico, 2) those born in 
the United States whose parent~, one or both, were born 
in Mexico, 3) those whose parents and themselves were born 
in the United States with one or more grandparents born 
in Mexico, 4) Spanish-surnamed students born in the United 
States and whose parents and grandparents were born in 
the United States and Spanish was spoken in the home, 5) 
Spanish-surnamed students whose parents and grandparents 
were born in the United States and Spanish and English 
were spoken at home, 6) non-Spanish-surnamed students; 
one or more parents or grandparents were born outside of 
the United States and Mexico, 7) non-Spanish-surnamed 
137James G. Anderson and William H. Johnson, 
"Stability and Change Among Three Generations .of Mexican 
Americans: . Factors Affecting Achievement," An\erican 
Educational Research Journa~, 1 (March, 1971), 285~309. 
students whose parents and grandparents were born in the 
United States. 138 
In a study of prediction of academic achievement, 
Wolfson found that the relation of familial and cultural 
values and attitudes was important to the achievement of 
Mexican American junior high students. 139 
It may be inferred from the literature cited that 
if the school institution built academic programs consis-
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tent with student needs, then both goals and programs should 
incorporate Mexican culture. It may further be assumed 
that programs enhancing academic achievement would be those 
which enhanced student self-confidence. 
Summary 
Chapter two described the use of .the terms Chicano, 
Mexican and Mexican American in selected literature and 
examined the importance of goals within the framework .of 
the school institutions whose clientele is culturally di-
verse. Grades as a measurement of .academic achievement 
were discussed. 
138
rbid. 
139
sara Jane Crawford Wolfson, Ed.D., "A Compara-
tive Study of the Prediction of Academic Achievement of 
Anglo American, Mexican American, and Negro Students in 
Junior High School" (Doctoral dissertation, University 
of Houston, 1971). 
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The next chapter describes the research design 
and methodology which was used in this study. It describes 
the procedures used in the collection of data from teachers, 
students and parents through use of a questionnaire on 
which the respondents ranked the fourteen goals of .the 
Stockton Unified School District. 
Chapter 3 
RESEARCH DESIGN AND METHODOLOGY 
The problem of this study was to determine if .there 
was a relationship between student academic achievement 
and congruity of goal rankings by parents, teachers and 
students. Students in the sample identified themselves 
as Mexican, Mexican American or Chicano. The research 
data were analyzed for each of these three groups which 
represented the study's focus on intra- group variability~ 
This chapter provides background information regarding 
the school district in which the research took place, de -
scribes the sample population, the survey instrument and 
the research methodology used to gather the data for the 
study. 
Background Information 
Stockton Unified schools attended by middle school 
age children were desegregat ed in September, 1976. The 
e nrollment and e t hnic breakdown of Marshall and Webster 
Middle Schools at that time and in 1979-80 are indicated 
in Table 1 . The percentage o f students on Aid to Families 
With Dependent Children (AFDC) at Marshall and Webster 
are also indicated for 1976- 77 and 1979- 80 in Table 1. 
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Ta ble 1 
Ethnic Breakdown and 1970 Census Information 
(Information base d on Racial and Ethnic Reports and Research Reports on Census, Research 
and Evaluation Department, Stockto n Unified School District, Stockton, California) 
Other/ ASla~ 
Anglo/White Spanish no % of % of Familie s 
Other Than Surname/ an Students Under Poverty 
Hispanic Hispanic :Black Total on AFDC Le vel 
FREMONT 25.5 15.4 
1976-77 689 (46.4) 534 (36.0) 204 ( 13. 8 56 ( 3. 8) 1483 
1979-80 388 (46.0) 341 (40.4) 91 (10.8 24 ( 2. 8) 844 
HAMILTON 49.2 27.5 
1976-77 335 (24.4) 525 (38.2) 399 (29. 0 115 (8.4) 1374 
1979-80 267 ( 30. 5) 366 (41.8) 149 (17. 0 94 (10.7) 876 
MARSHALL 4 5 .4 26.5 
1976 - 77 256 (22.3) 410 (35.7) 273 (23.8) 208 (18.1) 1147 
1979-80 235 (30.0) 264 (33.8) 138 (17.6 145 (18. 6) 782 
STOCKTON 14.3 8.2 
1976-77 592 (65.8) 161 (17.9) 48 ( 5. 3) 99 (10.9) 900 
1979-80 (Students atte !nd other mic dle scho o s due to 
demolition of earthquake hazard pre n e s chool. 
WEBSTER 10.4 6.0 
1976 - 77 1026 (62.5) 288 (17.5) 189 (11.5) 138 ( 8 . 4) 1641 
1979-80 378 (40.7) 292 (31 . 5) 198 (21. 3 ) 60 { 6. 5) 928 
. . 
·- - ~ - -- -- - --
U1 
0'1 
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Table 2 shows the percentage of occupational groups in the 
feeder schools of Marshall and Webster in 1976. As of 
July, 1980, there were twenty-eight elementary schools, 
four middle schools, and eight senior high schools which 
included an average daily attendance of 22,867 students 
in the Stockton Unified School District. 140 
Upon the suggestion of the research director of 
the Stockton Unified School District, two sites, John Mar-
shall and Daniel Webster Middle Schools, were chosen for 
this study because they represented a cross- section of . 
the Hispanic middle school student population in the dis-
trict. Marshall is located in southwest Stockton and Web-
ster is located on the northwest side of the city~ 
Sample Population 
Student Population 
The following cr i ter i a were used in choosing stu-
dents for the sample : 
1. Designation as a 7th or 8th grade Hispanic 
student on the Stockton Unified School Dis-
tr i ct's Ethnic Roster for the school year 1979-
80. Parent did not discount that child was 
of Mexican Ancestr y. 
140Average Daily Attendance Report, Division of . 
Business Administration, July 7, 1980, Stockton Unified 
School District, Stockton , California. 
Table 2 
Occupational 
Feeder 
Elementary 
Schools to 
Middle 
Schools 
Groups* - April, 
Semi-pro-
fessional, 
Clerical, & 
Salesworkers 
Executives, 
Profession-
als, and . 
Managers Technicians 
FREMONT 
August 2 
Burbank 0 
Elmwood 0 
Fillmore 0 
Grunsky 0 
Jefferson 0 
King 0 
Roosevelt 0 
HAMILTON 
August 2 
Burbank 0 
Cleveland 10 
El Dorado 10 
Garfield 0 
Grunsky 10 
Jackson 0 
Jefferson 0 
Monroe 0 
Montezuma 0 
Nightingale 0 
Victory 10 
Wilson 20 
MARSHALL 
Adams 10 . 
Fillmore 0 
Hazelton 0 
Jackson 0 
Kennedy 20 
McKinley 0 
Pulliam 0 
Taft 0 
Taylor 0 
.Washington 0 
WEBSTER 
Cleveland 10 
El Dorado 10 
Garfield 0 ·. 
Hoover 30 . 
Madison 0 . 
Nightingale 0 . 
Taft 0 . 
Jackson o 
Tyler 0 
Van Buren 0 
Victory . 16 
0 
10 
20 
20 
20 
10 
0 
10 
3 
10 
30 
50 
10 
20 . 
10 
10 
0 
0 
10 
20 . 
20 
30 
20 
10 
10 . 
50 
10 
30 
0 
10 
10 
30 
50 
10 . 
30 
10 
10 . 
0 
10 
20 
0 
20 
1976 
Skilled 
& Semi-
.Skilled 
Employees 
30 
10 
30 
20 
20 
40 
70 
30 
30 
10 
30 
30 
30 
50 
60 
40 
10 
50 
30 
60 
30 
50 
40 
10 
60 
10 . 
10 
50 
10 . 
30 . 
20 . 
30 . 
30 
30 . 
30 
50 
30 . 
10 . 
60 
70 
0 
60 
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. Unskilled 
Employees 
(and 
Welfare) 
65 
80 
50 
40 
40 
50 
30 .. 
60 .j.J 
HI 
10 8 60 ·j rd ;~ . ~ ·s ~~ ~~ 
5o '§a 
60 . .. 
10 . .g ~ 
30 . m ~ 
10 ~ tJ) 
40 .... 
80 . -e t 
. 3Q a·r-1 
20 ~ ~ 
80 . ..; ~g • 1~ 
60 . ~ -g 
70 . 
E~ 3 0 4-l 4-1 
10 § ·g 
60 . ·r'l 
10 ~ 8 
40 !=!,:!;;! 
~~ . ~ ~ 
30 -IC 
10 
100 
10 
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2. Enrollment at Marshall or Webster School during 
the school year 1979-80. 
3. Attendance in the Stockton Unified School Dis-
trict since kindergarten as determined by the 
school district's records of results for stu-
dents who took the Assessment Program of Early 
Learning Levels (APELL Test) in kindergarten. 
4. Student participation was voluntary. 
Two hundred sixty-seven students met the criteria for the 
sample. One hundred eighty-seven, or 70% of the students 
filled out a survey. Only those whose parents returned 
a signed permission slip allowing participation in the 
research were permitted t o fill out a survey. 
Parent Population 
The criterion used to determine parent participa-
tion in the sample were: 
1. Designation as the parent of a 7th or 8th grade 
Hispanic student in the Stockton Unified School 
District who met the criteria for inclusion 
in the student sample. 
2. Did not refute the school district's classifi-
cation of child as being of Mexican ancest~y. 
Two hundred sixty- seven parent surveys were sent to parents 
who met the criteria for the sample. One hundred ninety-
one, or 71.5% of the parent surveys were returned. Parti-
cipation was voluntary. 
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Teacher Population 
All teachers at Marshall and Webster were included 
in the research sample. Participation by teachers was 
voluntary as it was by students and parents. Thirty-nine 
teachers received surveys at Webster and thirty-four, or 
87%, were returned. Thirty-five teachers received surveys 
at Marshall and thirty-one, or 88%, were returned. 
The Survey Instrument 
The survey instrument was designed to elicit a 
ranking of goals by students, teachers and parents. The 
fourteen primary goals of the Stockton. Unified School Dis-
trict were listed A through N in column one of the survey. 
Column two of the survey included numbered lines from 1 
through 14 on which the respondent was to rank the goals 
in their order of importance to the respondent. The survey . 
instrument was the same for parents and teachers and inclu-
ded written directions on how to fill it out. 
The student survey instrument differed in two re-
spects from the parent and teacher survey instrument; in 
addition to the goal ranking p r ocedure, students were re-
quested to write in the spaces provided the names of the 
schools they had attended beginning in kindergarten and 
tlrroughoutthe 7th or 8th grade. They were also asked to 
mark on the survey which name they preferred to call them-
selves, Chicano, Mexican or Mexican ~nerican. A space 
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was provided for writing in other ethnic designations which 
the students may have preferred. 
Written directions were provided on the student 
survey instrument for the goal ranking and ethnic designa-
tion procedures. The researcher provided oral directions 
for filling out the school attendance section due to space 
limitations on the student survey instrument. If students 
filled out the survey at home without the presence of .the 
researcher, written directions were attached to the survey . 
regarding the school attendance section. 
Research Methodology 
The primary goals of the Stockton. Unified School 
District adopted by the school board on November 10, 1970, 
were identified and made available to the researcher from 
the board minutes by the district superintendent's. secre-
tary. A survey instrument was developed based on these 
board adopted primary goals and permission was granted 
by the director of research to conduct the study and to 
utilize the resources of the district's research department. 
The research director contacted the principals of the two 
schools in the study to notify them that her office had 
permitted that the study take place. 
Criteria for the research sample were established 
and a list of names of Hispanic students and their parents 
and addresses was derived from the schooldistrict's Ethnic 
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Roster for 1979-80. A confirmation of enrollment of stu-
dents in the Stockton Unified School District since kinder-
garten was confirmed through the district's records of 
results of the Assessment Program of Early Learning Levels 
(APELL Test) for kindergarteners for the school years 1971-
72 and 1972-73. 
The researcher contacted the two school principals 
and solicited suggestions for the most appropriate strategy . 
to use at each school to administer surveys to teachers 
and students. The principals offered their respective 
suggestions and subsequently, teacher suiveys were distri-
buted during a faculty meeting on March 11, 1980, to the 
teachers at Webster and on March 13 and 14 surveys were 
given to teachers at Marshall in the faculty lounge. Sui-
veys from teachers at both schools were returned to the 
researcher at the school site or in the mail in self-
addressed, stamped envelopes through April, 1980. 
The parents of 278 students on the research list 
were mailed surveys on March 11, 1980. Included with the 
survey were three enclosures : a letter stating that the 
district had permitted the study to take place, an explana-
tion of .the research, and a permission slip soliciting 
parental consent for each child to participate in the study. 
Parents were asked to fill out and return a parent 
sur vey for each of their children in the sample and to 
return a signed permission slip so their child could fill 
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out a student survey at school. All material sent to par-
ents was written in Spanish and English. All material 
was to be returned by mail to the home of the researcher 
in a self-addressed, stamped envelope. Follow-up phone 
calls were made by the researcher if parent surveys and 
permission slips were not returned and written messages 
were sent by mail if parents had no phone or a disconnected 
number. A running tally was kept of returned surveys and 
permission slips, of the number of follow-up calls and 
messages and of the number of surveys and information which 
was sent out as a follow-up to the first to assure that 
parents had the necessary material available to fill out 
and return. All corresponding parent and student surveys 
were numbered identically. 
Eleven parent-student surveys were excluded from 
the research sample as the survey recipients did not meet 
the criteria for participation. For example, the parents 
of five students stated that the ethnic criteria were not 
applicable to their children. Two children were Filipino, 
one was American Indian, one Venezuelan. One mother stated 
that her daughter was Mexican, Indian, French, and Irish 
and did not identify with her Mexican ancestry. Six par-
ents indicated that their children were not attending school 
at Marshall or Webster. 
Therefore, 267 parent-student surveys met the 
criteria for inclusion in the sample. One hundred eighty-
seven paired parent-student surveys were returned for a 
70% retrieval rate. Three students did not return their 
surveys; therefore a pairing ~ith their parent surveys 
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was not possible. A research number was omitted on one 
returned parent survey; therefore no pairing could be made 
with certainty with its student survey counterpart. The 
four student surveys which were not counted cause the parent 
survey retrieval rate (71.5%) to be slightly higher than 
the parent-student survey retrieval rate (70%) . 
As parents returned their surveys and permission 
slips to allow their children to participate in the study, 
the researcher compiled lists of names of students to be 
administered the student survey at school. Students were 
called out of class for this purpose and given the neces-
sary time to receive direction and complete the survey 
which took them an average of 30 minutes to fill out. 
With permission of .the school principals, students 
filled out the survey in available classroom or office · 
space at each school site during March, April, May and 
June, 1980 . Students who did not fill out the survey at 
school due to absence filled it out at home and returned 
it by mail in a self- addressed, stamped envelope to the 
researcher's home. The same return process was used by . 
students who filled out their surveys at home because their 
parents returned parent surveys and permissions slips after 
the closing of school . Seven sample participants allowed 
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the researcher to visit their homes to provide additional 
assistance in filling out the survey. A continuous record 
was kept of incoming parent surveys, permission slips and 
student surveys which continued to be returned through 
mid-August, 1980. The total survey period extended from 
March 11, 1980, through August 15, 1980. 
Because there was a high number (81) of unreturned 
par ent- student surveys, the following information was pro-
vided for the reader. 
Number of parent-student 
surveys not retrieved 
4 
4 
2 
1 
2 
4 
1 
1 
2 
1 
44 
2 
s · 
1 
1 
1 
1 
4 
TOTAL . 81 
Parent response to follow-
up mail or telephone contact 
Unwilling to have children 
participate in the research 
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Stated their children unwilling 
to participate in the research 
Not interested in the survey 
Unwilling to return survey 
Death in the family . 
Illness 
Divorce and custody battle 
Did not know how to fill out 
survey 
Moved with no forwarding 
address 
Has been gone 
No response 
Papers misplaced 
Not received 
Returned Survey 
Parents separated 
Moving 
Problems with child 
Researcher's note: three stu-
dent surveys were not received 
in the mail although their 
parents' surveys were. One 
parent survey was received 
with its research number omitted. 
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An analysis of the data based on information re-
ceived through teacher, parent and student surveys was 
compiled in Chapter four. Correlation coefficients trans-
formed to Fisher z-scores between student and staff ranking 
of goals were used to measure congruence of ranking between 
students and staff and between congruence of ranking and 
student achievement. Likewise, correlation coefficients 
transformed to Fisher z-scores between student and parent 
ranking of goals were used to measure congruence of ranking 
between students and parents and between congruence of 
ranking and student achievement. 
A simple analysis of variance was used to show 
differences of goal rankings among the three ethnic cate-
gories of .students. A one-way ANOVA program from the publica-
tion, Statistical ·package for the Social Sciences (SPSS) was 
utilized. An alpha level of .05 was selected for use in 
this study. In Basic Statics for the Behavioral Sciences, 
Hopkins and Glass define ANOVA as the "statistical technique 
used to determine whether the differences among two or 
more means are greater than would be expected by chance 
alone." 
Summary 
Chapter three described the sample population, 
survey instrument and r esearch methodology. Two hundred 
sixty-seven Hispanic students of Mexican ancestry, their 
68 
parents and seventy-four teachers made up the research 
sample from two middle schools. Seventy percent of the 
students and parents and eighty-seven percent of the teach-
ers responded to the survey. 
The research instrument was a survey to rank the 
school district's fourteen primary goals in their order 
of importance to each respondent. In addition, students 
were asked to indicate which name they preferred to call 
themselves, Chicano, Mexican, Mexican American or other. 
The survey instrument was administered in person to stud-
ents who were not reached before the end of the school 
term. Students needed permission from their parents to 
participate in the study and had to have been enrolled 
in the Stockton Unified School District since kindergarten. 
Participation in the study was voluntary and the survey 
period extended from March 12, 1980, through AU:gust 15, 
1980 . Analysis of the data in light of the problem of 
the research appears in Chapter Four . 
Chapter 4 
ru~ALYSIS OF THE DATA 
Introduction 
It was the purpose of this research to determine 
if students achieved better grades if they ranked the goals 
of the Stockton Unified School District the same as did 
their parents and teachers, and on the other hand, to deter-
mine if they achieved lower grades if they ranked the goals 
different from their parents and teachers. Correlation 
coefficients transformed to Fisher z-scores were used to 
measure congruence of ranking among students, teachers 
and parents and between congruence of ranking ~nd student 
achievement. 
Students were separated into three ethnic categories 
and a simple analysis of variance was used to show differen-
ces among their goal rankings. Students in the research 
sample identified themselves as Mexican, Mexican American 
or Chicano . The problem o f the study was to answer seven 
questions regarding student academic achievement and the 
congruence of their goal r ankings with those of par ents 
and teachers. The seven questions posed by the researcher 
are answered on the basis of res ults and analysis of the 
data. The que s tions relate to Chicano, Mexican and 
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Mexican American students. 
Questions of the Study 
Question 1: Do Chicano students whose goal rankings 
are congruent with teacher goal rankings achieve better 
academically than do Chicano students whose goal rankings 
are not congruent with teacher goal rankings? 
No significant relationship was demonstrated between 
pupil-teacher congruence of goal rankings and pupil GPA. 
A correlation coefficient of .13 for GPA and pupil-teacher 
congruence is presented in Table 3. A probability .level 
of .28 is shown. An alpha level of .05 was used to show 
significance. 
QUestion 2: Do Chicano students whose goal rank-
ings are congruent with their parents' goal rankings 
achieve better academically than do Chicano students whose 
goal rankings are not congruent with their parents' goal 
rankings? 
No significant relationship was demonstrated between 
pupil-parent congruence of goal rankings and pupil GPA. 
A correlation coefficient of . 34 for GPA and pupil-parent 
congruence is presented in Table 3 . These data were not 
statistically significant at the .05 level. (See Appendices 
A, B and C for statistical data pertinent to questions 
one through six. ) 
Table 3 
Correlation between GPA and goal ranking 
congruence for Chicano students 
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Congruence with 
Teachers' Goal 
Rankings 
Congruence with 
Composite Chicano 
Parents' Goal 
Rankings 
Chicano Students' 
GPA 
r = .13 
p = .28 
r = .34 
p = .07 
Individual data appearing in Appendices A, B and 
C are lengthy and it was necessary to calculate mean corre-
lations in order to analyze that data. Therefore, Table 
4 shows in column two, the mean correlations between 
1) Chicano students' goal rankings and their own parents' 
goal rankings, 2) Chicano students' goal ranking and com-
posite Chicano parents' goal rankings, and 3) Chicano stu-
dents' goal rankings and composite teachers' goal rankings. 
As shown in Table 3, even though goal ranking congruence 
between students and composite parents was significant 
at the .05 level, it did not significantly correlate with 
GPA. 
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Table 4 
Mean of Corr elations Between Chicano, Mexican American, 
and Mexican Students' Goal Rankings and Own Parents' 
Rankings ; Composite Chicano Parents' Rankings; 
Compo s ite Teachers' Rankings 
Mean correlations show degree o f goal congruence. 
Range of correlations and GPA fo r each student group a r e 
also shown. 
Chicano Students Mexican American Mexican Students Students 
Coefficient Coefficient Coefficient 
- - -X Range X Range X Range 
Correlation 
with own .270 .988 * . 326 1.550 * .317 1. 311 
p~rents' 
rankings 
-
Correlation 
with * .415 .923 * .327 1.265 * .446 .944 
composite 
parents' 
rankings 
Correlation 
with . 354 1. 019 *291 1.103 * .390 1. 037 
composite 
teachers' 
rankings 
-
Me a n GPA 1. 64 0 2.1 49 2. 16 2 
*statistical s i gnificance at the . 0 5 leve l 
73 
Ranges of the correlation coefficients are also 
shown in Table 4. Columns three and four contain mean 
correlations and ranges for Mexican American and Mexican 
students' goal rankings and will be referred to during 
the discussion of questions three, four, five and six. 
As the reader observes the listed ranges in Table 
4, the following information bears consideration. Correla-
tions can range from +1.0 to -1.0 so that a maximum range 
of 2.0 is possible. Therefore, a range of .98 is almost 
half the maximum range possible. Listing the range gives 
a general picture of individual differences without having 
to list each individual score. The rang~ is a fast and 
simple process for gauging variability and as the amourit 
of the range increases, a larger spread between scores 
is indicated. However, it has been stated that the range 
is a crude and unreliable technique for estimating varia-
bility141 since "a single score which is unusually high 
or low would lead the investigator to conclude that more 
142 
variation exists than might actually be the case." 
Therefore, to guard against this particular drawback, 
141 Kenneth D. Hopkins and Gene V. Glass, Basic 
Statistics for the Behavioral Sciences (Englewood Cliffs, 
N.J.: Prentice-Hall, Inc., 1978), p. 84. 
142 Deobold B. Van Dalen, Understanding Educational 
Research (New York: McGraw- Hill Book Company, 1966), 
p. 340. 
the reader may wish to re f er to Appendices A, B and C 
to examine individual scores . 
Figure 1 depicts the goal rankings of Chicano 
students, teachers and parents of .Chicano students and 
Table 3 includes the means and ranks of each goal which 
provided the information on which Figure 1 is based. 
An analysis of Figure 1 reveals that Chicano stu-
dents, their parents and the teachers all agreed that 
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Goal A (communication) was most important. Upon further 
analysis, it can be said that parents of Chicano students 
and the teachers agreed that Goals A, C (logical thinking), 
D (critical thinking skills) , J (accomplish own potential) 
N (work skills), and I (teach all children with equal 
vigor) should be r anked in the top six places. Chicano 
students agreed that Goals A, c~ N? and D should be among 
the top six but gave goals E (own heritage and other ethnic 
groups) and H (economic, polit i cal and social problems) 
higher rankings that Goals I and J . 
Students, parent s and teachers all agreed that 
-~ng the four least important goals were K (fine arts), 
F (other nat i ons), a nd G (science) . It is thought-
provoking that career education was ranked least important 
by teacher s but r a nked seventh by parents and ninth by . 
students . Another interesting difference among the groups 
was t he i mportance plac ed by Chicanos on Goal E (fifth 
rank ) a nd i t s r ank i ng a mong the six least i mportant goals 
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Figures 1-4 
The SAS data analysis and graphic systems which 
was used to produce the four figures illustrating goal 
ranking among students, parents and teachers, and among 
three groups of students required that each rank be weighted 
according to its importance. For example, a goal ranked 
first in priority was given a weight of 14. A goal ranked 
second in priority was given a weight ofthirteen, a goal 
ranked third in priority was given a weight of twelve, 
etc., descending to a weight of one which indicated a 
fourteenth priority goal. 
CHP 
GOALS IN RANK ORDER 
LE GE ND: CU LT 
BLOCK CHART OF RANK 
GOAL 
~ CHP ~ CHS ~ TE 
FIGURE I: GOAL RA NK I NGS BY \HJCANO STUDENT S. fE ACHER S AND PARENTS OF CHICANO ST UDENTS . 
I 
GOAL 
A 
B 
c 
D 
E 
F 
G 
H 
I 
J 
K 
L 
M 
N 
Chicano 
Table 5 
Mean Rankings by Students, Teachers, 
Parents - Chicano Group 
-
MEAN RANK RANK OF MEAN 
Parents/ 
Chicano Chicano 
Students Teachers Students Students .Teachers 
3.6 3.2 3.0 1 1 
8.2 6.8 8 .1 10 7 
5.3 5.2 5.2 2 5 
5.7 4.5 5.4 4 2 
6.8 8 .4 8.8 5 9 
8 .5 9.9 10.5 11 12 
10.1 9 . 8 9.8 12 11 
7 .4 8.1 7 .4 6 10 
7.7 5.7 6.2 8 6 
7.5 5.0 5.2 7 3 
10 .4 10. 3 11.7 13 13 
10.5 8 . 0 9 . 6 14 8 
8.0 10 . 6 7.3 9 14 
5.4 5.1 5.9 3 4 
-
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RANK 
Parents/ 
Chicano 
Students 
1 
9 
2 
4 
10 
13 
12 
8 
6 
3 
14 
11 
7 
. . 5 
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by teachers and parents. Interest is provoked as wellbythe 
ranking Chicano students gave to economic, political and 
social problems and its lower priority in the eyes of par-
ents and teachers. Students and their parents ranked Goal 
B (computation and evalution) among the six least important 
goals while teachers ranked it seventh in importance. Teach-
ers ranked logical thinking high but science low; parents 
and students ranked logical thinking high but both science 
'-
and computation and evaluation low. 
Question 3: Do Mexican American students whose 
goal rankings are congruent with teacher goal rankings 
achieve better academically than do Mexican American stu~ 
dents whose goal rankings are not congruent with teacher 
goal rankings? 
A slight relationship was demonstrated between pupil-
teacher congruence of goal rankings and pupil GPA· A corre-
lation coefficient of .20 for GPA and pupil-teacher con-
gruence is presented in Table 6. This value was signifi-
cant at the .05 level. The coefficient of determination 
was computed to be 42 = . 04, which means that approximately 
four percent of the variance in GPA is attributable to 
goal ranking congruence. It can be said that this result 
is almost trivial. 
Table 6 
Correlation Between GPA and Goal Ranking 
Congruence f or Mexican American Students 
79 
Congruence with 
Teachers' Goal 
Rankings 
Congruence with 
Composite Mexican 
American Parents' 
Goal Rankings 
Mexican American 
Students' GPA 
r = .20 
p = .02* 
*statistical significance at the .05 level 
r = -. 05 
p = .29 
Individual data appearing in Appendix B is similar 
in format to Appendix A but includes data for Mexican Amer-
ican students, teachers and parents rather than for Chicanos. 
The mean correlation between Mexican American students' 
rankings and composite teacher rankings is shown in column 
three of Table 4 and is statistically significant at the 
.05 level. However, coefficients were small and accounted 
for an insignificant proportion of the variance in grades. 
Ranges in correlations are shown in column four. 
Question 4: Do Mexican American students whose 
goal rankings are congruent with their parents' goal rank-
ings achieve better academically than do Mexican American 
students whose goal rankings are not congruent with their 
parents ' goal rankings? 
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No relationship was demonstrated between pupil-
parent congruence of goal rankings and pupil GPA. A corre-
lation coefficient of -.05 for GPA and pupil-parent congru-
ence is presented in Table 6. Significance is indicated 
by the use of an alpha level of .05. Mean correlations 
and ranges were calculated from Appendix B and appear in 
columns three and four of .Table 4. Note that goal congru-
ence between the Mexican American students, their teachers 
and their parents, individual and composite, was signifi-
cant at the .05 level. However, only the congruenc~ with 
teachers correlated with a higher GPA and at that, only . 
four percent of the variance in GPA can be attributed to 
total congruence as per the use of the coefficient of .deter-
mination . 
Figure 2 shows the comparative rankings of Mexican 
American students, teachers and parents of Mexican American 
students. Table 7 lists the information depicted in Figure 
2, that is, mean ranking of each goal and the position 
of each mean ranking . Figure 2 shows agreement among Mexi-
can American students, their parents and the teachers in 
the ranking of Goal A (communication) as the most important 
one. The three groups also ranked goals N (work skills), 
J (accomplish own potential), C (logical thinking), D (cri-
tical thinking), and I (teach all children with equal vigor) 
among the top six. Students and parents agreed that Goal 
E (own heritage and other ethnic groups) be ranked seventh 
MAP 
GOALS IN RANK ORDER 
LEGEND: rU L T 
BLOCK CHART OF RA NK 
GOAL 
~ MAP ~ MRS ~ T E 
FJGURE 2: COAL RRNKJNGS BY ~EXJCRN RN ERJCAN STUD ENT S . TEACHER S AND PARENT S OF MEXJ CAN AMERJ CAN ST UDENT S. 
GOAI 
A 
B 
c 
D 
E 
F 
G 
H 
I 
J 
K 
L 
M 
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Table 7 
Mean Rankings by Students, Teachers , 
Parents - Mexican American Group · 
-MEAN RANK RANK OF MEAN 
Parents / 
Mexican Mexican Mexican 
1Alnerican Alnerican American 
Students 'l'eachers students Students Teachers 
3.2 3.2 2.3 1 1 
8 .1 6.8 8.1 11 7 
7. 0 5.2 5.9 4 5 
6. 9 4.5 6 . 0 3 2 
7.5 8.4 7. 9 7 9 
7 . 7 10. 0 1 0 .4 8 12 
8.3 9.8 9.9 12 11 
7. 9 8 . 8 8 . 4 9 10 
7 . 4 5.7 5 . 9 6 6 
7 . 3 5 . 0 5.5 5 3 
10 . 6 i 0 .3 11.6 14 13 
9 . 3 8.0 9 . 3 13 8 
8 . 1 10 . 6 8 . 7 10 14 
5.8 5 . 1 5 . 1 2 4 
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RANK 
Parents / 
Mexican 
American 
Students 
1 
8 
5 
6 
7 
13 
12 
9 
4 
3 
14 
11 
10 
2 
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but parents ranked it ninth. Teachers ranked Goal B (com-
putation and evaluation) seventh, parents ranked it eighth 
but students ranked it eleventh. Students - ranked logical 
thinking fourth and parents and teachers ranked it fifth 
despite the ranking of Goals B and G (science). 
Students, parents and teachers all agreed that 
Goals K (fine arts) , G (science) , M (career education) 
and H (economic, political and social problems) were of 
low priority, ranking them among the six least important 
goals. Although career education was ranked among the 
bottom six goals, it is apparent that students and parents 
thought it more important than teachers did since they : 
ranked it tenth and teachers ranked it fourteenth. Other 
differences among the group were the rankings of Goal 
F (other nations) and Goal L (physical and mental health). 
Students ranked Goal F eighth, teachers ranked it twelfth 
and parents ranked it in thirteenth place. Teachers ranked 
physical and mental health eighth, parents ranked it ele-
venth and students relegated it to thirteenth place. 
Qu~~~on~: Do Mexican students whose goal rankings 
are congruent with teacher goal rankings achieve better 
academically than to Mexican students whose goal rankings 
are not congruent with teacher goal ranking~? 
No relationship was demonstrated between pupil-
teacher congruence of goal rankings and pupil GPA. A 
correlation coefficient of .08 for GPA and pupil-teacher 
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congruence appears in Table 8. An alpha level of .05 
was used to show significance. The mean correlations 
between Mexican student goal rankings and composite parent 
goal rankings based on the information in Appendix C appear 
in Table 8 and are statistically significant at the .05 
level. The grades of the Mexican students, however, were 
not higher as a result of .this particular correlation. 
The variability in correlations between Mexican students 
and teachers is also reported in Table 4. 
Table 8 
Correlation Between GPA and Goal Ranking 
CongruenceforMexican Students 
Congruence with 
Teachers' Goal 
Rankings 
Congruence with 
Composite Mexican 
Parents' Goal 
Rankings 
Mexican Students 
GPA 
r = . 08 
p = . 31 
*statistical significance at the .05 level 
r = .28 
p = .04 
* 
Question 6: Do Mexican students whose goal rankings 
are congruent with their parents' goal rankings achieve 
better academically than do Mexican students whose goal 
rankings are not congruent with their parents' goal rankings? 
A slight relationship was demonstrated between 
pupil-parent congruence of goal rankings and pupil GPA. 
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A correlation coefficient of .28 for GPA and pupil- teacher 
congruence appears in Table 8. Significance is indicated 
by an alpha level of .05 . Table 4 shows the mean correla-
tions and ranges which were calc ulated from individual 
data in Appendix C. 
Although there was a relationship between goal 
ranking congruence and GPA for Mexican students and their 
parents, only seven to eight percent of the variance in 
GPA can be attributable to goal congruence. Therefore, 
the variance attributed to goal congruence as in the case 
of question three (congruence between Mexican American 
students and teachers) can at best be considered unimpres-
sive. 
Figure 3 shows how Mexican students, teachers 
and parents of Mexican students compared in their ranking 
of goals. Table 9 lists the mean ranking for each goal. 
Each mean was then ranked to a rrive at p r ior ity rankings 
by each group f or depiction on Figure 3. The depiction 
of goal rankings by Mexican students, their parents and 
the teachers r evea ls t ha t , a s in Figures 1 a n d 2 , Goal 
A (communication) was ranked mos·t important by each group . 
Goals N (work skills) , D (critical .thinking skills), J 
(accomplish own pote ntia l) , and C (logical thinking) were 
ranked among the top s i x. Goal I (teach all children 
with equal vigor) was r anked in t he top s ix by parents 
and teachers b~t wa s seventh to students being topped 
MEP 
GOALS IN RANK ORDER 
LE GE ND: \UL T 
BLOCK CHA RT OF RANK 
GOAL 
~ NEP ~ ME S ~ T E 
F GUR E 3: GOAL RANKJN GS BY MEXICAN STUD ENT S. TEACHERS AND PARENTS OF MEXICAN ST UD ENTS . 
-Mexican 
Students 
A 2.8 
B 8.3 
c 6. 0 4 
D 6. 0 
E 7.0 
F 9.1 
G 9. 0 
H 8 .6 
I 7.6 
J . 6.9 
K 10.7 
L 1 0 .3 
M 7 . 7 
N 4 . 8 
Table 9 
Mean Rankings by Students, Teachers , 
Parents - Mexican Group 
MEAN RANK RANK OF MEAN 
Parents / 
Mexican Mexican 
.Teachers Students Students Teachers 
3.2 2.3 1 1 
6.8 8 . 385 9 7 
5.2 6.4 4 5 
4.5 6.1 3 2 
8 .4 7.2 6 9 
9.9 10.8 12 12 
9.8 10 . 9 11 11 
8.8 8. 8 1 0 10 . 
5.7 5 . 7 7 6 
5.0 5.3 5 3 
10 . 3 12.2 14 13 
7.9 8 . 395 13 8 
10.6 7.1 8 14 
5.1 5.0 2 4 
87 
RANK 
Parents / 
Mexican 
Students 
1 
9 
6 
5 
8 
12 
13 
11 
4 
3 
14 
10 
7 
2 
by Goal B (own heritage and other ethnic groups) in sixth 
place. 
Students, parents and teachers agreed that among 
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the five least important goals were K (fine arts), F (other 
nations), G (science), and H (economic, political and social 
problems) . Interesting to note is that teachers ranked 
career education last but students and parents marked it 
eighth and seventh respectively. Teachers ranked Goal 
B (computation and evaluation) in seventh place and ranked 
goal E (own heritage and other ethnic groups) as less im-
portant whereas students and parents both felt Goal E was 
more important than Goal B. As in the case of Chicanos 
and Mexican Americans, Mexicans did not appear to relate 
science and computation and evaluation with logical thinking 
as the latter was ranked higher than the former. It bears 
repeating that teachers did not appear to relate science 
with logical t h i nking as they ranked the lat ter fifth and 
the former eleventh . 
Question ~ : What are the similar ities and differ-
ences among Chicano, Mexican American and Mexican students' 
goal rankings a nd a c ademi c achievement ? 
Figur e 4 shows that al l three groups r a nked Goal 
A (communication) fi rs t in prior i ty . Mexican Americans 
~nd Mexicans ranked Goal N (wor k s kills) second, Goal D 
(critical thinking s ki ll s ) thir d , Goal C (log i cal think-
i ng) fourth, and Goa l J (accomplish own potential) f ift h. 
CHS 
GOALS IN RANK ORDER 
LE GE ND: fUL T 
RLOC K CHART OF RANK 
GOAL 
~ CHS ~ MAS ~ ME S 
FIGUR E 4: GOAL RANKJNGS BY CHICANO. f'!E XICAN . AND MEXI CAN AM ERI CAN STUDENT S . 
\ 
Mexican Americans andMexicansboth ranked Goal 
K (fine arts) fourteenth and Goal L (physical and mental 
health) thirteenth. Chicanos and Mexican Americans both 
ranked Goal G (science) twelfth in importance. Although 
Mexican Americans and Mexicans were in agreement with each 
other more times than they were with Chicanos, rankings 
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by the latter were not too different. For example, Chicanos 
ranked Goal C (logical thinking) second instead of fourth, 
Goal N (work skills) third instead of second, and Goal 
D (critical thinking) fourth instead of third. 
Likewise, low priority goals, although not identi-
cally ranked by Chicanos as they were by Mexican Americans 
and Mexicans, were nonetheless still definitely low prior-
ity. For example, Chicanos ranked Goal L (physical and 
mental health) fourteenth instead of thirteenth and Goal 
K (fine arts) thirteenth instead of fourteenth. As stated 
earlier, Chicanos and Mexican Americans agreed that Goal 
G (science) be ranked twelfth. However, Mexican students 
were not too different in ranking science as they delegated 
it to eleventh place . 
The widest differences in goal rankings as shown 
in Figure 4 appear to be in the rankings of Goal F (other 
nations) and Goal H (economic, political and social prob-
lems). Mexican Americans ranked Goal F eighth while Chi-
canos ranked it eleventh and Mexicans ranked it twelfth. 
Chicanos ranked Goal H sixth while Mex ican Americans ranked 
it ninth and Mexicans ranked it tenth. The three groups 
gave substantial importance to Goal E (own heritage and 
other ethnic groups) . Chicanos ranked it fifth, Mexicans 
sixth and Mexican Americans seventh. 
An interesting observation results in the analysis 
of the ranking of Goal B (computation and evaluation). 
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All three groups ranked it among the bottom six goals. 
Mexican ranked it ninth, Chicanos ranked it tenth and Mexican 
Americans ranked it eleventh. 
A summary of goal rankings may best be begun by . 
listing the top seven goals as ranked by the three groups. 
For Chicano students the top seven were communication, 
logical thinking, work skills, critical thinking skills, 
own heritage and other ethnic groups, economic, political 
and social problems, and accomplish own potential (A,C,N, · 
D,E,H,J). For Mexican Americans they were communication, 
work skills, critical thinking skills, logical thinking, 
accomplish own potential, teach all children with equal 
vigor, own heritage and other ethnic groups (A,N,D;C 1 J,I, 
E). Mexican students chose the following goals as the 
seven most important : communication, work skills, critical 
thinking skills, logical thinking , accomplish own potential, 
own heritage and other ethnic groups, a nd teach all children 
with equal vigor . (A,N,D,C,J,E,I). 
To sum up the analysis of simi l aritie s and differ-
ences in goal rankings among Chicano, Mex i c an Ame rican 
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and Mexican students, therefore, it may be said that each 
group ranked goals A, N, C, D, E and J among the top seven. 
They agreed that K, L, G, F, B, and M be among the lowest 
seven. 
The mean GPA's for each group of students were 
computed from Appendices A, B and C and are listed in Table 
4. Of .the three groups, Chicanos had the lowest GPA, 1~640; 
Mexican Americans had 2.149 and Mexicans had 2.162 . There-
fore, Mexican Americans and Mexicans had a mean GPA of 
2.0 or better and Chicanos had a mean GPA below 2.0 . 
Su~:rmrtary 
In summarizing Chapter four, data results revealed 
that the existence or non-existence of goal ranking con-
gruence between Chicano students and teachers made no dif~ 
ference whatsoever in student GPA. As well, goal ranking 
congruence between Chicano students and their parents in 
no way affected student GPA. 
For Mexican American students, a slight relationship 
was found between student-teacher goal ranking congruence 
and student GPA. However, it was trivial at best, account-
ing for only four percent of the variance in GPA. No rela-
tionship at all was found between Mexican American student-
parent goal ranking congru~nce and student GPA. 
Congruence of goal ranking between Mexican students 
and teachers had no bearing at all on student GPA. A relation-
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ship did appear between goal ranking congruence and student 
GPA in the case of Mexican students and their parents. 
Even so, goal congruence accounted only for an unimpressive 
seven to eight percent of the variance in GPA. 
The similarities and dif ferences among Chicano, 
Mexican American and Mexican students' goal rankings appear 
in a review of the goals which all three ranked among the 
seven most impOrtant and those they ranked among the seven 
least important. Among the most important were communica-
tion, work skills, logical thinking, critical thinking 
skills, own heritage and other ethnic groups and accomplish 
own potential. Among the least important, starting with 
the fourteenth rank, were fine arts, physical and mental 
health, science, other nations, computation and evaluation 
and career education. The three groups appeared to have 
been more alike than they were different in their ranking 
of goals. 
The similarities and differences in academic achieve-
ment among the three student gr oups are v isible in the 
observation of their mean GPA's. Chicanos had a mean GPA 
below 2.0 (1.640). The other two groups had mean GPA's 
above 2.0, that is , Mexican American students' mean GPA 
was 2.149 and for Mexican students it was 2.162 . 
Chapter 5 
REVIEW, DISCUSSION, CONCLUSIONS 
AND RECOMMENDATIONS 
·Review 
The thrust of this study was based on an interest 
in the fact that there is a high drop out rate among stu-
d t f M · t at th d h 1 leve1. 143 en s o ex1can ances ry e secon ary sc oo 
There are, indeed, many ways to view the state of the drop . 
out phenomena among any group of students. This study . 
was an endeavor to view it as it related to 1) intragroup . 
variability, that is, what similarities and differences 
were manifest among students of Mexican ancestry as indica-
ted by their choice of ethnic identification, 2) their 
academic achievement, and 3) the institutional goals of . 
the school district they had attended since kindergarten. 
Basically, the researcher's idea was that students need 
a coherent base for their education upon which they, their 
parents and teachers can agree. Goals were assumed to 
provide that basis. It was also assumed tha.t better student 
academic achievement would result if students, parents and 
teachers agreed on which goals were most important . 
143 Ortego, op . cit ., p. 22. 
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Results of the data did not support the basic assump-
tion that goal ranking congruence among students, parents 
and teachers would effect, in practical terms, a higher 
GPA for students. Although there was a statistically signi-
ficant difference made in GPA for Mexican American students 
as a result of goal ranking congruence between them and 
teachers, the relationship shown was slight. The same 
was the case for Mexican students whose goal rankings were 
congruent with their parents' rankings. For all practical 
purposes the relationship shown between goal ranking congru-
ence and GPA was unimportant as it is not advised to use 
statistical levels of significance to convey magnitude 
of differences. 144 
Discussion 
Because the basic assump·tion of .the study was not 
supported (that is, that goal congruence among students, 
parents and teachers would effect, in practical terms, 
a higher GPA for students), it would appear that o~her 
variables not considered by the present study might contri-
bute in a more magnanimous way to better student achieve-
ment and to keeping students of Mexican ancestry in school. 
Whether or not better academic achievement would result 
in their completion of high school may be a subject worthy 
144 H k " "t 260 op 1ns, op. c1 ., p. . 
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of investigation and one not dealt with in this study. 
Other variables to be considered but which were not a part 
of this study are socio-economic status, student self-
concept, teacher preparation, teacher percept ion of .students' 
cultural background, degree of teacher-parent communica-
tion, level of .student motivation, curriculum design and 
classroom management techniques, evaluation criteria, and 
administrative leadership at the local school level in 
the affective domain which would include administrative 
expertise in the area of .multicultural education, or , as 
is the more current term , global education. 
Another important consideration is the issue of 
generality versu~ specificity. That is, if this study 
had incorporated a survey which listed general goals to 
be ranked rather than listing specific goals to be ranked, 
would such an approach reveal greater significance for 
congruity of goal rankings? For example, if .teachers, 
students and parents agreed that an education was more 
important than a job, would greater significance be rendered 
than it wa s by asking if c ommunication skills were more 
important than career education? 
As far as the cultural dimension of t hi s study 
was c oncerned, it gave rise to data that can be analyzed 
in a manner somewhat reminiscent of Miller's info rmation 
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on rural Texas youth. For example, Miller's sample 
included 379 high school sophomores, fifty percent of whom 
chose to call themselves Mexican American. In the current 
study, which included a sample of 187 seventh and eighth 
grade youth, forty - eight percent chose to call themselves 
Mexican American, a percentage very close to that of the 
Miller sample. On the other hand, twenty-five percent 
of Miller's sample chose to be called Chicano whereas in 
the current study's sample only fourteen percent of the 
students chose to be called Chicano. An even greater varia-
tion in percentages existed between the two samples as 
Miller reported that only two percent of his group ·Chose 
to be called Mexican while twenty-two percent of .the current 
study's sample did so. This statistic is particularly . 
interesting in view of .the fact that all students in the 
current study had been in continuous attendance of district 
schools since kindergarten, a total of eight to nine years . 
The sample, therefore, was not inclusive of children who 
were recent arrivals from Mexico, that is, those who had 
lived in the United States less than eight years. 
In the current study , sixteen percent of .the stu-
dents did not limit their ethnic choice to one name, that 
is, only Chicano or only Mexican or only Mex i can American 
but rather preferred different terms, combinations of terms, 
145M ' ll l er, op . cit., p. 41. 
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merely marked the choice other or made no choice at all. 
Following is a breakdown of the ethnic preference of .those 
twenty-nine students or sixteen percent of the sample. 
The terms preferred are written on the left and the number 
of students who preferred them appear to the right. Please 
refer to the following list. 
Mexican, Mexican American 5 
Mexican American, Chicano 3 
Mexican, Filipino 3 
Filipino, Mexican 2 
Chicano, Mexican, 
Mexican American 2 
Other 2 
Nothing marked 2 
Chicano, Mexican American, 
Mexican, Black 1 
Chicanb, Mexican 1 
Chicano, Filipino, 
French, Indian 1 
Mexican, Filipino, 
Indian, White 1 
Filipino 1 
Italian-Mexican 1 
Mexican, Spanish, French 1 
Vato Loco 1 
American 1 
Preferred his own name 1 
Miller found that thirteen percent of his sample 
preferred the referent American or White while in this 
study, less than one percent of the students preferred 
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it. On the other hand, a similarity between samples appeared 
in that less than two percent of Miller's sample did not 
like labels; similarly, in the current sample, less than 
three percent did not specifically choose an ethnic referent. 
Consequently, it seems apparent that the students in the 
Texas sample and in this California sample preferred choosing 
an ethnic referent to not doing so. 
An interesting extension of .the preference of . 
Stockton students to choose an ethnic referent is that 
they ranked Goal E (own heritage and other ethnic groups) 
among the seven most important goals. The parents ranked 
Goal E tenth, eighth and seventh; therefore, their child-
ren, on the whole, placed more importance on the study . 
of their own heritage and other ethnic groups than on other 
goals which their parents preferred. This is an observa-
tion about which parents need to be aware. Such information 
can be part of a communication between the school and par-
ents. It is a focal point if .schools are to develop curri-
cula which reflect cultural diversity and the interest 
of students in their own cultural background and other 
ethnic groups. Epps has made a point of this146 as has 
146Epps, op. cit., pp. 175-1 80 ~ 
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147 148 . Jones and Steward 1n arguments which lend importance 
to cultural factors in improving academic programs for 
students. 
A relevant suggestionby Simon, that long-lasting 
organizations are those which provide incentives for parti-
. t t t . b d . . k. 149 b c1pan s o con r1 ute to ec1s1on-ma 1ng, may e appro-
priately applied in this case. School-parent communication 
regarding improvement of curriculum which incorporates 
the cultures of students, parents and school personnel 
needs to be underscored by school districts and individual 
schools. 
Conclusions 
The importance of .Goal E (own heritage and other 
ethnic groups) can readily .be observed in an analysis of . 
student rankings of the seven most important goals. It 
is ranked among communication, critical thinking skills, 
logical thinking, work skills, accomplish own poten·tial 
and teach all children with equal vigor. Of the top seven 
goals, Goal E is among three which come close to being 
categorized as "subject matter" areas. Communication is 
the top priority goal for all groups regardless of age 
147 Jones, op. cit., pp. 297-312. 
148 Stewart, op. cit., pp. 21-23. 
149s. 1mon, op. cit., p. 172. 
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or position and its meaning on the questionnaire was ad-
vanced by the school district's definition of communication 
as speaking, reading, writing, listening and spelling. 
It seems fair to say that the foregoing terms connote a 
"subject matter" area. Chicano students' sixth ranking 
for Goal H (economic, political and social problems) also 
indicates a concern for "subject matter." The other high 
priority goals are those dealing in the general terms, 
thinking skills, work skills and equal treatment by teachers 
for all children. All the low priority goals are those 
which connote "subject matter" areas, that is, career educa-
tion, computation and evaluation, other nations, science, 
and fine arts. The tow ranking by students of physical 
and mental health could be the function of their age, the 
notion being that, generally speaking, the young are ener-
getic and are probably preoccupied with using their energy 
rather than preoccupied with the importance of having it. 
All parents in this study ranked fine arts last in importance 
and so did mos·t of the students, the exception being Chicanos 
who ranked it next to last. Science and fine arts were 
unlikely partners who shared the position of being among 
the least important goals on the priority con·tinuum. 
The analysis of the goal rankings in this study 
has ultimately led to speculation regarding not only goals 
but curriculum. All the low priority goals can be con-
sidered "subject matter" goals. General area goals are 
definitely ranked high and three ''subject matter" goals 
are interspersed among them. Therefore, it seems that 
the question of .how to best facilitate the achievement 
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of the general area goals, that is, critical thinking skills, 
logical thinking, work skills, accomplishing one's poten-
tial and teaching all children with equal vigor, must in-
clude a discussion of classes which are alluded to in the 
"subject matter" goals and those included in the curriculum. 
However, even when a district becomes aware of 
how some of its clientele rank its goals, the time of reckon-
ing with the "so what?" factor directly confronts the analyst 
of the ranking process and its results. In the current 
study, conclusions regarding curriculum can only be deduc-
tions based on the data available. The data are limited 
because the respondents were not asked to state what they . 
thought was important to learn or teach in school; they . 
were merely asked to rank what had already been determined 
by the district to be important. Also, respondents were 
not asked to state whx they felt one goal was more important 
than another. Therefore, their ranking of goals provided 
limited information on which to base conclusions regarding 
what rationale they used in ranking one goal over another. 
This should be a caution in the development of structures 
of other studies of this nature which may take place and 
in the development of needs assessment instruments. 
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The importance placed by the respondents on the 
study of culture and on economic, political and social 
problems could well point to the importance of the social 
studies in the curriculum as an avenue for achieveing Goals 
E (own heritage and other ethnic groups) and H (economic, 
political and social problems). Despite an awareness on 
the part of the researcher that having available information 
regarding goals does not assure that a school district 
will change nor improve its educational programs, this 
research nonetheless provides a basis for the public dissemi-
nation of facts and figures pertinent to the improvement 
of education for Chicanos, Mexicans and Mexican Americans. 
When students of Mexican ancestry drop out in the numbers 
that they do, the precursors to their leaving school must 
be recognized. Those precursors, that is, disillusionment, 
discouragement, and loss of self~confidence, loom large 
as a formidable confrontation for educators with a con-
science and a heart to "teach all children with equal vigor.'' 
It appears to this researcher that for teachers 
and administrators to face the challenge posed by .the drop 
out problem, they need to believe that all children will 
benefit by its prevention. The words Chicano, Mexican 
and Mexican American are symbolic of a stated choice for 
ethnic identification by a given population of the school 
totality; other ethnic groups have their own choice of 
ethnic referents as well. To address the needs of the 
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totality it is sometimes necessary to begin by recognizing 
the opinions of a given group, give other groups an equal 
chance for expression and in so doing, eventually, discover 
and hopefully improve the status of the whole. This study 
focused on a particular ethnic segment but its focus could 
well be applied to other studies involving different ethnic 
groups. School districts may find it helpful to encourage 
such endeavors if they are interested in the development 
of philosophies and goals which are consistent with each 
other and meaningful to all students, their parents and 
their teachers. 
Recommendations 
To conclude this summary chapter, the following 
recommendations are proposed: 
1. A needs assessment instrument for developing 
goals should be established based on the school 
district • s mos ·t recent board adopted philosophy . 
2. The needs assessment instrument should be ad-
ministered to school district parents, students, 
teachers, administrators, to persons from other 
community institutions such as the courts, 
churches and colleges, among others, and to 
representatives of the business community. 
3. Results of the needs assessment survey should 
be tabulated and processed within a six-month 
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period. 
4. School district goals should be developed and 
established by a district-wide committee com-
posed in part by representatives of parents, 
students, teachers, administrators, community 
groups and institutions. Goals should be based 
on results of .the needs assessment (and there-
fore consistent with the school board's philo-
sophy) and should be school board approved 
and ready for publication within six months 
from the time that results of the needs assess-
ment were finalized. 
5; The school district's goals should be distri-
buted and explained among all educators, parents 
and students in the district on a regular basis. 
They should be well publicized in the community . 
at regular intervals. 
6. All programs, program objectives and teaching 
objectives should be consistent with the goals 
of the school district. 
7 . Alleducatiortalmanagement, teaching and evalua-
tion methods should be consistent with the 
goals of the school district. 
8. All teachers should be kept thoroughly informed 
from the outset of a district's plans to develop 
needs assessment instruments and goals; for 
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it is ludicrous to assume that any goal can 
be achieved in the public school system without 
the commitment of the classroom teacher. 
9. Once goals are established, all school board 
members and central staff administrators should 
be well versed in what the goals are and how 
they are to be implemented at varying school 
sites. Dtiring the preparation phase of .this 
study, too many board members and central staff 
administrators were not aware of what the board-
adopted, official goals of the school district 
were. 
10. Staff development seminars should be planned 
during which insights are shared regarding 
goal preferences of .students and intra-group 
variability among students at local school 
sites. It is important to underscore the need 
for administrators and teachers to share exper-
iences they have had with students. To do 
so is to bring a dimension of perceived reality . 
to this study. Otherwise, the tendency to 
view this research as a mere re i fication of 
data remains a distinct possibility . 
11. Further study .should be undertaken of goal 
preferences among student s , par ents and teachers. 
The issue of intra-group variability should 
10 7 
be expanded to include other ethnic groups in addi-
tion to Hispanics of Mexican ancestry . 
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p = .05 p = . 0 1 p = . 01 2. 41 
347 F r = . 4 54 r = . 4 8 5 r = . 34 5 
p = .05 p = .03 p = .11 1. 33 
348 F' r = .375 r = .208 r =-. 235 
p ::: . 09 p = .23 p = .20 2.58 
349 M r = .. 261 r = .182 r =-. 0 76 
p = . 18 p = . 26 p = .3 9 2.33 
350 F r = . 125 r = .362 r =1. 00 
p 
-
.33 p = .10 p = .001 1.41 
-
351 F r = . 169 r = .23 0 r =1.00 
p = .28 p = .21 p = . 001 1.0 
352 M r = a125 r = .257 r = .33 1 
p - .33 p = . 18 p = .12 2.16 
353 F r = .485 r = . 6 35 r = .652 
p = . 03 p = .00 7 p = .006 2. 41 
-
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Correla tim Correlation 
With Wi th Corrposite Correlation 
M=xican Carposite M=xican Arrer. With CMn 
Arrerican '.Ieachers' Parents' Parents' 
Student Fanking and :Ranking and Fanking and Student s 
. Nurii:>er . sex • Alpha • rewl · Alpha revel · Alpha Level GPA 
354 F r = . 573 r = . 819 r = . 69 2 
p = . . Ol p = . 00 1 p = . 00 3 1. 88 
355 M r = . 542 r = . 74 0 r = .375 
p = ~ 0 2 p = . 00 1 p = . 09 2.58 
356 M r = . 6 92 r = . 8 46 r = .560 
p. = . • 003 . p ~ 00 1 p = . 0 1 2.75 
..--
357 M r = .573 r = .4 6 3 r = . 564 
p = . 0 l p = . 0 4 . . p = . 0 1 . 08 
358 M r = . 0 59 r = .3 0 5 r = .244 
p = .42 p = .14 p = .2 0 1.5 
359 F r = .52 9 r = . 3 75 r = .667 
p = . 0 2 p = . 0 9 p = . 005 2.7 5 
360 M r = . 6 08 ' r = . 6 52 r = .554 
p = . 0 1 p = . 006 p = . 0 2 3.83 
361 F r = .547 r = .463 r = .33 6 
p = .0 2 p = . 0 4 p = . 12 1.91 
362 M r = . 217 r = .257 r = .591 
p = . 22 p = . 18 p = . 0 1 3.25 
363 F r = .068 r =-. 186 r =- . 01 
p = . 40 p = . 26 p = . 4 7 2.16 
364 M r =-. 0 72 r = .182 r =- . 0 1 
p = . 4 0 p = . 26 p = . 4 7 1. 91 
365 M r = . 723 r = .767 r =1.00 
p = . 002 p = . 001 p = . 0 01 3 . 16 
366 F r = . 151 r - .384 r = .252 
p = . 30 p = . 08 p = .19 3. 3 3 
367 M r = .. 49 8 r = .498 r = . 419 
p = . 0 3 p = . 03 p = .06 1. 66 
Correlation Correlation 
With With Ccnposite 
M3xican Cooposite ~xican Arter. 
American Teachers ' Parents '· 
Student Ranking and Fanking and 
Nl.Urber • . sex • Alpha ·revel . Alpha ·r.evel · 
368 F r = . 4 98 r = .4 94 
p = .03 p = . 0 3 
369 F r = . 30 1 r = .525 
p = . 14 p = . 0 2 
37 0 M r = .156 r = .20 4 
p - .29 p = .24 
371 M r = . 214 r = .359 
p - .23 · p - . 10 
372 M r = . 16 9 r = .353 
p = . 28 p = .1 0 
373 F r = .358 r = . 4 33 
p = . 10 p -- . 06 
-
374 M r = .4 6 8 r = . 516 
p = . 0 4 p = . 0 2 
375 M r = .556 r = . 46 3 
p = .01 p = .04 
376 F r = .459 r = .705 
p = . 04 p = . 002 
0 
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Correlation 
With <Mn 
Parents• 
Fanking and 
Alpha level 
r = .200 
p = . 24 
r = . 169 
p = .28 
r =-.2 6 5 
p = . 17 
r = . 58 2 
p = . 0 1 
r =-. 03 7 
p = .45 
r = .371 
p = . 09 
r = . 270 
p = .17 
r = .70 1 
p = . 00 3 
r = . 837 
p = . 00 1 
I' 
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Students 
GPA 
2.83 
2.58 
2.58 
.16 
1. 8 3 
1. 9 1 
2. 0 
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A,Pl?ENDIX C 
Individu~l Correlations, Alpha Levels and GPA -
Groups Included: Mexican Students, 
Their Parents and Teachers 
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Marshall 
Student:· 
Numbers 
166- 186 
APPENDIX C 
Individual Correlations, Alpha Levels and GPA -
Gr oups Included: Mexican Students, 
The ir Parents and Teachers 
Correlation Correlation 
With With ~ican Correlation 
Conposite Composite With CMn 
~ican Teachers' Parents' Parents' 
Student Ranking and Ranking and Ranking and 
·Nurrber Sex Alpha ·Level Alpha Level Alpha Level 
166 F r = .538 r = .542 r = .380 
p = 
. 02 p = .02 p = . 09 
167 F r = .314 r = .340 r = .134 
p = .13 p = .11 p = .32 
168 M r = .385 r = . 443 r = .288 
p = 
. 12 p = .08 p = .19 
t---· 
169 F r = .156 r = . 037 r = . 07 
p = 
.29 p = .45 p = .42 
-- ·-
170 F r = .833 r = .920 r = .679 
p = 
. 001 p= . 001 p = . 004 
171 F r = .437 r = .463 r = .705 
p = 
. 06 p = .04 p = . 002 
172 M r == . 349 r = .622 r = .226 
p = 
.11 p = . 00 p = .21 
173 M r= 
. 261 r = . 019 r = ~. 142 
p = 
. 18 p == .47 p = . 31 
-174 F r = 
.441 r = .674 r = .076 
p= 
.05 p = . 004 p = .39 
175 M r = 
. 661 r = .718 r = 1.00 
p= 
. 005 p = .002 
176 F r = 
.560 r = .670 r = .982 
p= 
. 02 p= . 004 p = . 001 
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Students 
GPA 
2.91 
3.16 
1. 78 
2.41 
2.41 
1.0 
1.83 
1.18 
1.58 
2.49 
3. 50 
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Correlation Correlation 
With With M=.xican Correlation 
Carrq;x>site Corrposite With CMn 
M=xican Teachers' Parents' Parents' 
Student Ranking and Ranking and Ranking and Students' 
Nuribe:t . . sex 
· ·Alpha • revel . .Alpha r..eve1 · Alpha le'Vel GPA 
-
177 M r = .437 r = . 345 r = . 380 
p = .06 p = .11 p = .09 1.27 
178 M r = -. 134. r == . 076 r = .125 
p = .32 p = . 39 p = .33 2.66 
179 M r = .318 r = .476 r = . 025 
p = .13 p = . 04 p = .46 1.58 
180 M r = .44.6 r = . 652 r = . 252 
p = .06 p = .006 p = .19 3.25 
181 F r = .182 r = .296 r = . 098 
' . p = .26 .15 .36 3.08 p = p = 
182 M r = .261 r = . 063 r = . 037 
p = 
.18 p = .41 p = . 45 1.25 
183 F r = .239 r = .248 r = . 226 
p = .20 p = . 19 -· p ·- .21 2.0 
184 M r = .775 r = .564 r = . 520 
p = .001 p = .01 p = .03 3.24 
185 M 
.r = - .204 r = . 081 r = -.112 
p = . 24 p = .39 p = .35 1.91 
·---
186 M r = .556 r = .463 r = .235 
p = . 02 p = . 04 p = • 20 3.5 
-Webster 205 M r = .476 r = .441 r = -.326 Student 
Numbers: p = .04 p = .05 p = .12 .22 
206-.224 206 F r = 
.586 r = . 850 r = .696 
p = 
. 01 p :::: .001 p = . 003 2. 25 
207 M r = 
.265 r = .490 r = . 151 
p = 
. 17 p = . 03 p = • 30 3.0 
208 F r = 
.498 r = • 586 r = . 257 
.. 
p = . 04 . 01 .18 2.16 p = p = 
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Correlation Correlation 
With With ~ican Correlation 
Carposite Conposite With Own 
~ican 'leachers' Parents' Parents' 
Student Ranking and Ranking and Ranking and Students 
.Nllribet . . 
·sex · 
· • Alpha • revel • • Alpha · revel Alpha Level GPA 
209 F r = 
.353 r= . 437 r = .516 
p= 
.10 p = . 05 p = . 03 1.19 
210 F r = 
.529 . r = . . 578 r = . 349 
p = 
. 03 p = . 01 p = . 11 1.83 
211 M r = 
.239 r = . 454 . r = -.331 
p = 
. 20 p= . 05 p = .12 2.58 
212 M r = 
.613 r = .446 r = . 608 
p = 
.01 p= . 05 p = . 01 1.58 
213 M r = 
.046 r = . 046 r = .098 
p = 
.43 p = .43 p= . 36 2.25 
214 M r = 
.564 r = .692 r = .520 
p = 
. 02 p = . 003 p= . 03 1. 0 
215 M r = 
.630 r = . 428 r = . 560 
p = 
. 01 p = . 06 p= .02 .58 
216 F r = 
.665 r = .516 r = .419 
p = 
. 01 p= . 02 p= . 07 1. 83 
217 F r = 
.406 r = . 411 r = .419 
p = 
.08 p = . 07 p = . 07 1. 75 
-
218 F r = 
.437 r = .679 r = .459 
p = 
.06 p = .004 p = .OS 2.66 
219 M r = 
.718 r = . 925 r = .828 
p = 
. 002 p = .001 p = .001 2.83 
220 M r = -.116 r = .125 r = -.142 
p = 
.34 p = .33 p= .31 1.66 
-
221 F r = 
.494 r = .622 r = .353 
p = 
.04 p = .009 p= .10 2.66 
222 M r =-
.112 r = .274 r = . 476 
. . .. p = 
.35 p:::: . 17 p = . 04 2.25 
' 
I 
I 
'Ibtal Nmnber of Students: 41 
. IV 
Males: 22 IV ~ 
Ferrales: 19 
. hj 
Number of Males/Ferrales 'Uti 
Marshall: 12/9 = 21 II II 
. . 
Males' GPA = 2.16 0 ~ <.n U1 
Ferrales ' GPA = 2. 45 ~ 
Number of Males/Ferrales 'Oii 
Webster: 10/10 = 20 II II 
. . 
Males' GPA = 1.80 
H IV 
0)-...J 
Females ' GPA = 2.27 
1.0 
l 
'Oii 
'Ibtal GPA = 2.15 II II 
. . 
Males' GPA = 1. 99 I-' w 
Females' GPA = 2.36 
W IV 
w 
No. of Students with GPA No. of Students with GPA 2.0 N 
2.0: 18 (44%) or above: 23 (56%) . I-' 
Males: 12 (55%) I-Ial es: 10 (45%) 0) 
F=lP!=:! fi n?~\ Ferrales: 13 (68%) 
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APPENDIX D 
Mean Rankings by Students, Teachers, Parents 
Group Included : Other 
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GOAl 
A 
B 
c 
D 
E 
F 
G 
H 
I 
J 
K 
L 
M 
N 
Other 
APPENDIX D 
Mean Rankings by Students, Teachers, 
Parents ~ Others Group 
MEAN RANK RANK OF MEAN 
Parents 
of Other Other 
RANK 
Parents 
of Other 
· students Teachers •students · Students Teachers Students 
--..-
2.9 3.2 2.0 1 1 1 
6.9 6.8 6.4 5 7 5 
6.44 5.2 6.07 4 5 3 
6 . 41 4.5 5.1 . 3 2 2 
7.5 8.4 8.2 7 9 8 
7.8 9.9 9.6 9 12 12 
. 8 . 3 9 .8 8.8 11 11 11 
9.41 8 .1 8 .50 13 10 10 
8 .2 5.7 6.9 10 6 7 
7.1 5. 0 6.10 6 3 4 
11.3 10.3 11.8 14 13 14 
9.40 8.o 10.5 12 8 13 
7.7 10 .6 8.46 8 14 9 
5.7 5.1 6.5 2 4 6 
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APPENDIX E 
Letter to P~rents 
1. EngJ,i.sh 
2. Spanish 
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March 10, 1980 
Dear Parent:s: 
The Stockton UniFied School District has permitted this request 
For your cooperation in a research project being conducted through 
the University oF PaciFic bilingual/cross-cultural doctoral program. 
Your assistance is valuable and necessary to this study. 
SpeciFically, yqur help is needed in three ways: 
1. Please fill out the enclosed survey. 
2. Please sign the enclosed permission slip so your 
child may participate in this research project 
at school . 
3. Please return the survey and permission slip to me 
in the enclosed stamped, self-addressed envelope by 
March 21, 1980. 
All names of parents and children who participate in this study 
will be kept anonymous. 
Enclosed you will find a brief explanation of the research project 
for your inFormation. Your assistance and cooperation will be 
greatly appreciated. Thank you very much for your kind indulgence 
in this matter. 
Sincerely yours, 
l./1~ - ~~~ ·~- j~ ~ . J-:L~ 
' //e-77 -- . -a- .t;~?£/~ . v . - ~ 
Margarita Escobedo Wulftange 
Enclosures (4] 
14.1 
10 de ma~zo, 1980 
Estimados padres de Familia: 
El distrito escola~ uniFicado de Stockton ha pe~mitido esta 
solicitud po~ su cooperacion en un p~oyecto de investigacion que 
se esta conduciendo po~ el p~ograma doctoral bilingue/multicultural 
de la Unive~sidad del Fac!Fico. Su ayuda es valiosa y necesa~ia 
para este estudio. 
Espec!Ficamente, su ayuda se necesita en tres mane~as: 
1. Favor de completa~ la encuesta que se incluye. 
2. Favor de Firmar la hoja de pe~miso que se incluye 
para que su hijo/hija pueda participar en este 
proyecto de investigacion en su escuela. 
3. Favor de devolverme la encuesta y hoja de permiso 
para el 21 de ma~zo, 1980 en el sabre que se incluye. 
Todos los nombres de padres de Familia e hijos que par~ticipen en 
este estudio se mantendran anonimos. 
Incluida encontra~a una breve explicacion del proyecto. Su ayuda 
y caoperacion se agradeceran much!simo. Muchas g~acias po~ su 
indulgencia bondadosa en este asunto. 
Quedo de ustedes atenta y segura servidora, 
ft!__~~-£~w-'~~-~ 
Ma~garita Escobedo WulFtange 
Con·tenido (4] 
APPENDIX F 
Letter to Teachers 
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March 11, 1980 
Dear Teacher: 
The Stockton Unified School District has permitted this request 
for your cooperation in a research project being conducted through 
the University of Pacific bilingual/cross-cultural doctoral program. 
Your assistance is valuable and necessary to this study. 
Specifically, your help is needed in two ways: 
1. Please fill out the attached survey. 
2. Please return the survey to me by March 21, 1980 in 
the self-addressed, stamped envelope provided. 
The research sample for the study includes: 
1. teachers from Marshall and Webster Middle Schools. 
2. Hispanic students presently attending Marshall and 
Webster who have attended s.u.s.o. schools since 
kindergarten and, 
3. the parents of these students. 
All names of parents, children and teachers who participate in this 
study will be kept anonymous. 
Attached you will find a brief explanation of the research project 
for your information. Your assistance and cooperation will be 
greatly appreciated. Thank you very much for your kind indulgence 
in this matter. 
Sincerely yours, 
Y{~~~Jr~~-
Margarita Escobedo Wulftange 
Attachments (2) 
APPENDIX G 
Expla,nation of the Research Project 
1. Engli.sh 
2 . Spanish 
144 
Title 
EXPLANATION OF THE RESEARCH PRO~ECT 
A Relationsh~p Between Institutional Goals and the 
Academic Achievement of Mexican, Mexican-American 
145 
and Chicano Middle School Students in Stockton, California 
Description 
The goals of the Stockton Unified School District were 
adopted in November, 1970. They have guided the educational 
program for seventh ~nd eighth graders since they have been in 
kindergarten. One aspect of this research project is to find out 
how parents rank the goals in importance and likewise, how their 
children and teachers rank them. It is the purpose of the research 
to investigate if students get better grades if they rank goals the 
same as their parents and · teachers, and on the other hand, to inves-
tigate if they get lower grades if they rank goals different from 
their parents and teachers. Another aspect of the research seeks 
to find the differences and similarities among how three groups of 
students of Mexican ancestry rank the goals. These three groups 
are those who refer to themselves as: 
1. Mexicans, 
2. Mexican-Americans and, 
3. Chicanos 
The drop - out rate among students of Mexican ancestry is approxi-
mately forty percent. That mea ns that of every one hundred 
children of Mexican ancestry who are in school, forty of them drop 
out before graduating from high school. It is hoped that the 
information gathered through this research project will help the 
Stockton Unified School District improve the educational program 
for all pupils. 
/ / 
EXPLICACION DEL PAOYECTO DE INVESTIGACION 
Titulo 
Una relaci&n entre prop5sitos institucionales y la 
realizaci&n academics de alumnos mexicanos, mexico-
americanos, y chicanes de las escuelas intermedias de 
Stoc kton, California 
146 
Los prop5sitos del distrito escolar Llnificado de Stockton se 
adoptaron en noviembre, 1970 . Han guiado el programa educative 
para los alumnos del · s~ptimo y octavo grade desde que estes nines 
empezaron el kindergarten. Un aspecto de este proyecto de inves-
tigaci6n es indagar como los padres de familia arreg lan en arden 
de importancia los prop6sitos y tambien, como los ordenan sus 
hijos y l os profesores. Es el fin de la investigaci6n indagar si 
los alumnos sacan majores notas ordenando los prop6sitos lo mismo 
que sus padres y los profesores; y per otra parte, indagar si 
sacan peores notas ordenando los prop6sitos distinto a como los 
clasifiquen los padres y los profesores. Otro aspecto de la inves-
tigaci6n trata de descubrir las diferencias y las similaridades 
entre como ordenan los prop6sitos tres grupos de alumnos de acen-
d13ncia mexicana. 
mismos como: 
Estos tres grupos son los que se refieren a sf 
1. mexicanos, 
2. m~xico-americanos y, 
3. chicanes 
La proporci6n de alumnos de acendencia mexicana que se separa 
de la escuela es cuarenta per ciento. Quiere decir que de cada 
cien nines de acendencia mexicana que estan en la escuela, cuarenta 
de ellos compl etamente dejan de asistir antes de graduarse de 
high school. Se espera que la informaci6n que se reco j a per medio 
de este p r oyecto de investigaoi6n, ayLJdara al distrito escolar 
unificado de Stockton a mejorar el programs 
los alumnos. 
equ.cati vo para todos 
APPENDIX H 
Permission Slip 
1. En9lish 
2. Spanish 
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PERMISSION SLIP 148 
It is permissable for my child, 
(name] 
to participate at school in the research project on school 
district goals. 
Signature of paren t or guardian 
PLEASE SIGN AND RETURN 
TO: Margarita Escobedo Wulftange 
r • . • • • r • · 1 • : • • • 
u e • • 1 • ~ • B a o • D • • s • e • a e o a o a o a o o o o h o o a a o o o o o a • n o o o o o o o o a o o o a o o a • a o a a n a o o • 
HOJA DE PERMISO 
Se permite que mi hijo/hija, 
(nombre) 
participe en su escuela en el proyecto de investigacion sabre los 
propositos del distrito escolar. 
Firma de madre/padre o guardian 
FAVOR DE FIRMAR Y OEVOLVER A: 
Margarita Escobedo Wulftange 
APPENDIX I 
Parent/Teacher Survey 
1. English 
2 ._ Spanish 
1. 4 9 
A, 
a. 
c. 
o. 
E. 
F, 
G, 
H, 
I, 
J. 
K. 
A SURVEY TO RANK GOALS 
Please complete and return by March 21, 1980 to: 
~argarita Escobedo Wulftange, 1829 N, Hunter, Stockton, CA. 95204 
INSTFIUCTIONS 
In column one are the fourteen primary goals of the Stockton 
UniFied School District, Your task is to arrange them in 
order of importance to YOU as guiding goals for education, 
Study the list carefully and pick out the one goal which is 
the most important for YOU, Place its corresponding letter 
next to the number "l" in column two, Follow the same 
process to rank the remaining goals. The goal which is least 
important to you goes on line "14." 
Please check your appropriate survey group: 
parent_ student __ _ teacher ________ _ 
150 
Column one Column two 
To teach the fundamantal processes of 
communication: speaking, reeding, 
writing, listening, and spelling. 
To teach the Fundamental processes of 
computation and evaluation, 
To help pupils think logically. 
To develop within the individual the 
competence to evaluate idees and to 
use critical thinking in forming 
independent judgments, 
To help the individual acquire knowledge 
and appreciation oF his heritage and an 
understanding of the contributions of 
other ethnic groups. 
To develop an understanding of other 
nations and our relationship to them, 
To explore the sciences and use · them as 
a resource for understanding and 
controlling man's environment, 
To develop the skills necessary to study 
economic, political, and social problems, 
To teach all children in the light of 
their capacities and abilities with 
equ11l vigor. 
To encourage each student to accomplish 
his potential, 
To develop appreciation and creativity 
in the fine arts. 
1. 
2. 
3, 
4. 
s. 
6. 
7. 
e. 
9, 
10. 
11. 
12. 
13. 
L, To foster physical end mental health, 
~. 
N, 
To provide a systematic appr•oach to 
course selection laeding to career choice, 
To provide all students with the skills 
necessary for success in the world of 
work or so they can sustain themselves 
economically. 
14. 
A. 
e. 
c. 
o. 
E. 
F. 
G. 
H, 
I • 
J . 
1(, 
Favo~ de completa~ y devolver pa~a el 21 de marzo, 1980 a: 
Margarita Escobedo Wulftange, 1829 N. Hunter, Stockton, CA. 95204 
INSTAUCC I ONES 
En la columna uno hay catorce propositos principales del 
distrito escclar unificado de Stockton. La tarea de usted 
es a~reglarlos en orden de importancia para USTEO como guias 
para la educecion. Estudie bien la lista y escoja el 
proposito que es el mas importante para USTEO, Ponga la 
letl"'t!J cor~espondienta junto al numero "1" en le columna des. 
Siga el mismo proceso para arregla~ los otros propositos. 
Eacriba la letra del propoaito manoa importanta pa~a ueted 
en la l!nea "14." 
Favor de ma~car eu grupo apropiado en esta encuesta : 
ped~e/madro __ estudiante __ profesor/a, ____________ _ 
Columna uno 
Ensenar loa p~ocesos fundamer1tal ee de 
ccmunicecion: heeler, leer, escribir, 
eacucher, y 12!1 or~tograf'[e. 
Enaenar los proceeos fundementales de 
calculer y evsluar. 
Ayudar a los alumnos a pensar logicamente. 
Oeserrollar dentro del individuo la 
hebilidad para evaluar ideas y usa~ el 
pensemiento c~iticc para f'ormar juicios 
independientes. 
Ayudar al individuo a conocer y apreciar su 
herencia y entander lee contribuciones de 
otroa grupoe etnicoa. 
Oesarrollar un entendimiento de ot~as 
naciones y nuastra relacion a ellas, 
Explorer las ciencias y uaarlas como un 
reourso pare entande~ y cont~olar al 
ambients del hombre. 
Oeearrollar lea hebilidades necesaries 
para emtudia~ p~oblemas economicos, 
pol!ticos y sociales, 
Ens•na~ a todos los nines en vista de sus 
capacidades y habilidades eon iguel vigor , 
Animar a cede estudianta a realizer su 
potencial. 
Oesarrollar apreoio y craaci~n originel 
las belles artee, 
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L. Fomenter la selud f!sica y mental. 
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Proveer un acceso sietem~tico a la selec -
cion de curses que ensenan e l camino para 
esccger una carrara . 
Proveer a todoe los alumnos con las 
habilidadas neceea~iae para tener exito 
en el mundo de trabajo o para que puedan 
sostenerse economicamente, 
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Plea5e m~rk which name you prefer to call yourself: 
Chicano____ Mexican____ Mexican-American____ other ______ _ 
INSTFIUCT~ 
In column one are the fourteen primary goals of the Stockton 
Unified School District . Your task is to arra ng e them in 
order of importance to YOU as guiding goals for e duca t ion , 
Study the list carefully and pick out the one goal which is 
the most important for YOU. Place its correspondir1g letter 
next to the number "1" in column two. Follow the sarne 
process to r'!lnk the remaining goals. The goal which is least 
important to you goes on line "14." 
Column one 
To teach the fundamental processes of 
communication: speaking, reeding, 
writing, listening, and spelling. 
To teach the fundamental processes of 
computation and evaluation, 
To help pupils think logically. 
To develop within the individual the 
competence to evaluate ideas and to 
uaa critical ~ninking in forming 
independent jl.tdgments. 
To help the individual acquire knowledge 
and appreciation of his heritage and an 
understanding of the contributions of 
other ethnic groups~ 
To develop an understanding of other 
nations and our relationship to them. 
To explore the sciences and use them ae 
a resource For understanding end 
controlling men's environment, 
To develop the skills naceeaery to study 
economic, political, and social problems. 
To teach all children in '!.".he light of 
their capacities and abilities with 
equal vigor. 
To encourage each student to accomplish 
his potential. 
To develop apprecietion and creativity 
in the fine arts. 
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L. To foster physical a nd mental health. 
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To provide e systematic approa ch to 
course selection leading to career-· choice. 
To provide all s'b.Jdents with the skills 
necessary for success ir1 the world or 
work or so they can susta in themselves 
economically. 
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UNA ENCUESTA PARA CLASIFICAA PROPOSITDS 
K _____ _ 10 
------
20 
70 
3o _____ _ 40 
-----
60 
------ ------
so _____ _ 50 
-----
Favor de mercar cual nombre prefiere usted llamarse: 
chicano mexicano _ _ _ mexico - ame ricana ____ o tro __ _ 
INSTFIUCCIONES 
En la columna uno hay catorce propositos principales del 
distrito escoler unificado de Stockton, La tares de usted 
es arreglarlos en orden de importanc i a para USTEC como gu!as 
pa~ la educacion, Estudie bien le lista y escoja el 
prop6sito que es el mas importante para USTEC, Ponga la 
le't:r-a correspondiente junto al numero "1" en la columna dos, 
Siga el mismo proceso pare arreglar los otros propositos. . 
Escriba la letra del prop~sito manes importante para usted 
en la l!nea "14." 
Columna uno 
Ense~er los procesos fundamentales de 
comunicaci~n: hablar 1 leer, escribir 1 
escuchar, y la ortograf!a. 
Enaenar los procesos fundamantales de 
calcular y evaluar, 
Ayudar a los alumnos a pensar logicamente, 
Cesarrollar dentro del individuo la 
habilidad para evaluar ideas y user e1 
pensamiento cr!tico para former juicios 
independientes, 
Ayudar al individuo a conocer y apreciar su 
herencia y entender las contribuciones de 
otros grupos ~tnicos, 
Oesarrollar un entendimiento de otraa 
naciones y nuestra ·relacion a e1las. 
.Explorar las ciencias y usarlas como un 
racurso para entender y controlar el 
ambients del hombre, 
Oasarro1lar las hebilidadas nacessrias 
pare estudiar problemas econ6micos 1 
pol!ticos y socia1es, 
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Ensener a todos los ninos en vista de sus 
cspscidades y habilidades con igual vigor , 
Animar a cede estudiante a realizer au 
potencial, 
Oeaarro11ar aprecio y creacion original e~ 
las bel1ae artes, 
Fomenter la sa1ud r!sica y mental, 
Proveer un acceso sistematico a la selec-
cion de curses que ensenan el c amino p a ra 
escoger una carrara, 
Proveer e todos los a 1umnos con las 
habilidadea necesarias para tener exito 
en e1 mundo de trabajo o para que pueden 
sostenersa economicamenta , 
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